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CHAPTER I
THE TASK, AND ITS SIGNIFICANCE
Every foreign missionary is confronted with one basic
task.

Without its successful accomplishment his work as a

missionary will fail.

It is the task of learning the lan

guage of the people among whom he is working.

However laud

able his motives may be, however great his consecration, and
however capable he may be in many tasks, if he fails to gain
the ability to understand readily speech addressed to him or
to communicate his own thoughts intelligibly and accurately
to them, he is working behind a closed door — a door which
he failed to unlock,
FACING THE TASK
But could this task be approached with skill, a skill
attainable by proper understanding and development?

Could

the candidate forge now, here in his homeland, a tool with
which to work his raw material?

Could he become familiar

with a science, and catch the beauties of an art?

Could

the foreign missionary candidate be provided with courses
which will enable him to learn the language on the field?
But what if he does not see the importance of taking such
courses; or if his school does not prescribe them; or if the
objectives and methods of the courses offered are incorrect?
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THE SCOPE OF THIS STUB! ,
Statement of the purpose.

It is the purpose of this

study (1) to inquire into the objectives and methods of lan
guage study; (2) to determine what preparation can actually
be given the student for the task of learning the language;
(3) to outline the courses to be offered.

As not all mis

sionaries have the same work, it will also be necessary to
determine what courses would be an advantage to every mis
sionary, and what additional courses are to be expected of
those who have a more specialized language, teaching or
theological task.
Inquiries not necessary.

Inquiry might have been made

into the present requirements of missionary boards, or into
the methods which they follow.

But even if full information

were on hand in regard to these subjects, the requirements
would have to be examined, the objectives and the methods
tested.

Ultimately it will be necessary to inquire into

the philosophical aspects of purposes and values, and the
practical aspects of ways and means.
Importance of the term, "missionary."

It should not

be overlooked that the significance of this study depends
upon the meaning attached to the term, "missionary."

If it

is understood that a missionary is a person who goes to a

3
foreign people because of strong conviction, deep human sym
I

pathy, complete abandonment and unwavering belief, then his
interest in succeeding in the language will be apparent.

If

he knows that he has a message of which human beings are in
dire need and a book which is of unique and supreme value,
then he will want to be able to make the message clear and
to convey the teaching of the book accurately.

If he has a

heartfelt interest in the people of his adoption, he will
jdesire to know them and their life — their mores, institu
tions, history, government,
CLASSIFICATION OF MISSIONARIES
For the purposes of this study, missionaries will be
considered under six categories,
(1) Every missionary, whether engaged in theological,
, educational, agricultural, linguistic, or any other type of
work, will need to take courses to prepare him for learning
the native language.
i

These will be spoken of as courses for
•

all missionaries,
(2) Those engaged in preaching and theological teach
ing have great responsibility for accuracy of thought and
depth of understanding of the Bible, hence the advantage of
the original languages of the Bible will be explored,
(3) Language specialists will need to be able to anj

alyze and classify languages and reduce them to writing.
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The scope of appropriate linguistic science for their needs
will be surveyed*
(4) Translators will need perhaps the most extensive
preparation for their highly specialized task.

The various

aspects of their preparation will be studied.
(5) Educational missionaries will need to be acquain
ted with the be3t technique for teaching natives to read.
What can be attained in this phase of missionary work will
be set forth.
(6) Not infrequently missionaries or missionary can
didates need to do research work in the modern European lan
guages.

Courses for research reading will be described,
DIVISION OF THE SUBJECT

The courses needed by all missionaries involve a stu
dy of objectives and methodology and of the values of lan
guage study, in general and for the missionary in particu
lar.

It will therefore be necessary to devote Chapter II to

this basic consideration, before taking up the two courses
proposed, to each of which a chapter is given (Chapters III
and IV).
To each of the remaining categories in the classifi
cation of missionaries a chapter will be devoted Chapters
V to IX).

Summaries and conclusions will compose the final

chapter (Chapter X).

CHAPTER II
LEARNING A FOREIGN LANGUAGE
The various possible objectives of language study, and
the various methods which might be pursued in seeking to ob
tain those objectives, have been the subject of much study
and experimentation.

Luther, John Milton, Comenius, Goethe,

Montaigne, and others had raised objection to the approach
made to a foreign language, and wanted something which would
give the student a more natural feeling toward it and deeper
enjoyment of it.^

The first formal methods, however, to be

widely introduced in opposition to the reigning "grammartranslation" method, were the "direct" method, particularly
in Germany, and the "natural" method in France.

Each one

founded its practices on the basis of what its proponents
held language should accomplish.

In World War II, however,

a particular situation called for the rapid learning of for
eign languages and the preparation of men to meet and deal
acceptably with foreigners In their land.

Here there could

be no question as to the objectives: that the trainee should
"have a practically perfect auditory comprehension of the

I Hagboldt, Peter, Language Learning. Some Reflec
tions from Teaching Experience, p. lOCL Ivan E. Taylor,
"John Miltonrs Views on Teaching of Foreign Languages," Mod
ern Language Journal. Nov., 1949, p. 32$. T. Huebner, "How
Goethe Learned Languages," ibid., May, 1914, p. 271.

language as spoken by natives," and that he should be able
to "speak the language fluently, accurately, and with an ac
ceptable approximation to a native pronunciation."2

But in

addition to speaking the language, it would be necessary for
the representative of the United States abroad to understand
the people among whom he was living and their civilization#
It was language plus#

The actual training technique used by

the Armed Forces wa3 called the "intensive" method; and the
accompanying training in regard to the people and the coun
try was termed an "area study." So in the search for method
and emphasis, the "Language and Area Studies" of the Armed
Forces took the spotlight and have held it ever since.
Not only did many institutions participate in these
training programs of the Army and Navy, but in addition
many experiments were made in more or less copying the "in
tensive" method, and many investigations have followed. It
is possible, therefore, to compare the various objectives
and methods in the light of much experience and many inves
tigations, at the same time keeping in view the particular
needs of the missionary candidate.
T

THE OBJECTIVES, OR WHY STUDY A LANGUAGE?
The "mental discipline" theory, which so long was in
2 Matthew, Robert John, Language and Area Studies in
the Armed Forces, p. 7.

vogue, can find few defendants today. The Modern Language
Association of America has formulated the popular view in
its pronouncement, "We believe in education, rather than in
training." The part of language in education is put in
this way; "Education must always give especial attention to
development of language experience and historical perspec
tive."3

in the words of Miss Brady, speaking of Spanish,

The value of studying a foreign language consists as
much in the knowledge gained of practical world psychol
ogies, in the simplest meaning of the word, as it does
in "mental discipline" or in preparation for research.*
William L. Scheiber puts it briefly, "Language may be a part
of education, with value in itself."-' The strong pragmatic
element in much of the language teaching emphasis today is
diametrically opposed to the mental discipline theory, as
it furnishes much activity which is to issue in reflective
thinking. Out of the form and content of much thoroughly
familiar language discourse develop proper language habits,
the Sprachgeftihl.& The basic assumption is that language is
3 Modern Language Association of America, Language
Study in American Education, p. 14.
4 Pan-American Spanish, quoted by Arnold J. Keen, in
"New Horizons for Modern Language Teachers," Modern Language
Journal. May, 1950, P» 344.
5 Scheiber, William L., "An Oral Approach to Learning,"
Modern Language Journal. Feb., 1949, p. 132.
6 Cole. Robert D., Modern Foreign Languages and Their
Teaching, p. og.
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something to do, and that the natural way to learn language
is by using it.^
The "translation objective" need be considered only
briefly here, because a full treatment of the value and the
place of translation will be given in examining the gram
mar-translation method*

The pursuit of the language for the

sole purpose of scientific reference is the theme of Chapter
IX.

But there are two points of great importance to be con

sidered in regard to the translation objective: (1) the unsatisfactoriness and difficulty of this one-sided approach
to the language; (2) the loss of language enjoyment and pro
fit which results from following this objective.
(1) Although the emotional element in language is quite
lacking in purely scientific works, the language habits, the
involved constructions, the idiom, and much of the common
vocabulary, are present.

But command of these is developed

very largely through the Sprachgefflhl and the Gefflhlston;
it is the personal and feeling elements which give meaning,
and it is repeated handling of material in various forms
which gives command.^

"No learner gains command of form or

construction of a foreign language by any other means than
7 Harris, Julian, "Assumptions of the Intensive Meth
od," Modern Language Journal, Nov., 1949, P« 520
3 Kittson, E. Creagh, Theory and Practice in Language
Learning, pp. 40 f f .

9
frequent use of that form or construction. "9

Establishment

of the oral-aural base is the quickest way to arrive at the
reading goal.

Angiolillo calls attention to the fact that

it is not a matter of logical sequence whether oral, writing
reading, or other skills come first; that it is a matter of
experience that "those who learn to speak first are better
equipped linguistically to acquire the other skills of lan
guage more speedily and efficiently.He quotes Hall, who
considers speaking "the basic linguistic activity of mankind
and the indispensable foundation upon which the other skills
may later be built."H

Similarly Haas, speaking of students

who have followed the intensive method, "They acquire a good
knowledge of the spoken language, and their progress in the
written language i s unusually rapid as a r e s u l t . L e v y i s
convinced from his experience with the ASTP that "a speaking
method of some sort is the most effective initial approach
in language teaching, even if ability to read is the ul9 Ibldf: P- ^9.
10 Angiolillo, Paul F., Armed Forces Foreign Language
Teaching, p. 205.
11 The Old vs. the Intensive Method of Teaching ggreign Language],"Trom-a letter in the New YorOimes, quoted
by Angi oii ll°> op. clt.. p. 204.
.
12 Quoted by Angiolillo, Ibid., p. 205, from The Lin
guist as a Teacher of Languages, p. 208.
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t.1 matft purpose established."13

Several other writers, adds

Angiolillo, are confident that the intensive approach is the
best for reading knowledge of the language for research pur
pose 3.14
(2) With the same amount of work which is required to
get skill in translation, the student could have the enjoy
ment of oral participation and aural accuracy.15

At the same

time he would acquire insight into the civilization, mores,
and government of the people whose language he was studying.
$

This in turn would render his translation work much more en
joyable as well as easier.
to its living sources.

"Language must be learned close

Speaking, reading, writing, thinking

in the alien speech, must unite in a single fluency."1^
The "reading" objective has been and is still widely
favored.

The speedy attainment of ability to read the for

eign language is sought, and reading ability is the "central
aim and criterion of progress."17

Its advocates lessen ma-

13 Quotgd by Angiolillo, Ibid., p. 205. From foreign
Language Teaching Aims andJSethods, in the Light of
Army Specialized Training Program, p. 405.
14 Ibid., p. 207.
15 Patterson, W. R., Colloquial French, p. 4.
16 Barzun, Jacques, Teacher in America, p. 137

17 Publications of America and Cfnadian Committees
on Modern Languages, vol. l£> PP* * »
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terially the amount of oral-aural work, and do not take time
for developing speaking ability, or for much written work.
Hagboldt objects to these omissions,

and also to the great

loss in slighting thorough grounding in pronunciation.

"We

cannot slight pronunciation without losing tiroe.""1"^
Some advocates of the reading objective assert that
it holds unquestioned first place.

"The reading objective

is absolutely central for civilian students of foreign lan20
guages."u Coleman, writing about the experiments conducted
by the American and Canadian Committees on Modern Languages,
strongly advocated the reading method, declaring that "read
ing ability is the one objective on which all agree."21

The

Committee on Direction and Control, however, refused to sus
tain him in his reading emphasis, and rejected his work as
representing the Committee.^2
In many of the experiments reported by Cole, an oral
approach was made at the beginning of the course, and in a
few cases some oral work was continued as an integral part
18 Op. cit., p. 94.
!9 Ibid., p. 6.
20 Harris, Julian, "Assumptions of the Intensive
Method," Modem Language Journal. Nov., 1949, p. 525.
21 Coleman, Algernon, Experiments and Studies in Mod
ern Language Teaching, p. 170. """ '
22 Cole, Robert D., Modern Foreign Languages and
Their Teaching, p. 77.
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of the course.23

Gates, giving a pragmatic mold to the or

ganization of the reading course, calls for a project in
volving many activities requiring a great variety of words
of the simpler type.24

Buswellts conclusion that the read

ing method is superior to the grammar-translation method is
widely upheld.25

Coleman finds abundant support, in a

wide variety of experiments, for the practice of having a
great deal of reading within the range of the student* s vo
cabulary;26 but this feature is highly desirable in any of
the methods.

Many investigators call for both intensive and

extensive reading,27 selections for careful class discussion
and stories or books for individual silent reading; but this
is a feature just as much used in the direct and the inten
sive methods.

Many of the readers specialize on information

and matters of interest on the country being s t u d i e d . T h e
23 Ibid., pp. 77 ff: University of Missouri High
School; University of Iowa French classes; University of
Chicago High School; Long Beach City Schools. Pp. 100 ff.
Cheydleur's experiments in University of Chicago and Univer
sity of Iowa.

24 Gates, Arthur I., Interest and Ability in Reading,
mentioned by Cole, op. clt.. p. 94*
25 Buswell, G. T,, A Laboratory Study of the Reading
of Modern Foreign Languages, pp. 93-95*
26 Coleman, o£. cit•, p. 170.
27 Ibid., p. 139.
23 Ibid.» p. 91.

'»
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value of this cultural content is stressed by Cole

Quite

as much interest in realia and cultural emphasis, however,
attaches to the direct and intensive methods.
The study of the direct and intensive methods will
underscore the critical shortcoming of the reading method:
its failure to build up an initial core of conversational,
daily, simple material which has become thoroughly familiar
to the ear and mastered by the vocal organs, to which the
printed and written symbols may be attached,

Bovee's exper

iment found that a class does not retain an advance in read
ing skill unless it is given oral practice,

"Speaking," he

states, "makes impressions more definite and lasting, and
gives clearer meanings."3°

Bov^e cites the explanation of

the psychologist Boldyreff, that written or visual symbols
must be accompanied by aural and kinesthetic impressions,31
The "3oeaking" objective.

The man in the armed ser

vices going to a foreign country was in the same position as
the missionary candidate.

His first need is to be able to

speak to the people, which means being able to understand as
a native speaks and having a grasp of pronunciation, intona29 Cole, og. cit,. pp, 73, 79.
30 Experiment by Bov^e, A.T., "Effect of Oral Prac
tice," Modern Language Journal. Dec., 1923, pp. 173-132.
31 Tatiana W. Boldyreff, in Hispania. Dec., 1929.
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tion, rhythm, grouping, vocabulary, and grammar.

There must

be a development of the ear, and to the new auditory symbols
there must be added meaning; and at the same time there must
be a development of the vocal organs to reproduce the heard
and recognized sounds.

These three processes go together in

the building up of a new language. Not only does the vocal
mechanism depend upon the ear, but — though often not real
ized — the ear depends upon the vocal organs; in actual ex
perience, one rarely if ever is able to hear a sound with
recognition and identification until he has actually spoken
the sound himself,32 With the use of the ear and the vocal
organs, the student enlists the assistance of the eye, as it
examines charts and demonstrations for the formation of the
sounds and as it sees various objects to which the new audi
tory symbols are attached, then later graphic symbols repre
senting them; and he also calls on the hand to help fix the
symbols. In order to acquire the new speech skill, the stu
dent has combined the services of auditory, visual, and kin
esthetic responses.33

gut basic is the auditory: the skill

of listening is the groundwork on which the speaking ability
is built; the passive precedes the active aspect.3^ The
32 Hockett, Charles F., "Pronunciations Modern Lan
guage Journal. April, 1950, p. 264. Cummings, T.F., How to
Learn a Language. p. 11.

33 Hagboldt, 0£. cit.. pp. 95-99.

34 Pargraent,
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activities in their genetic order are: (1) hearing (2) pro
ducing speech (3) using symbols (reading, writing).35
In learning to speak, the student is engaged in the
most interesting of all language activities: there is uni
versal interest in speaking. ^6

Secondary, but also a strong

incentive, is the promise of being able to read as a result
of and in connection with the speaking.37
The "speaking" objective is not without opposition.
Holding tenaciously to the old school, Dr. Morgan sees, as
limitations to it, the fact that not all can succeed in it,
and the fact that not all teachers are qualified to use it;
still more serious to him is the fact that, even when once
attained, speaking ability requires constant use in order to
prevent its deterioration.

Finally, he prefers the reading

skill because he can make the choice of his company when he
picks up a book.

He is not held to "strictly limited condi

tions" in contact with living men, but can gather the "spir<Vj£

itual treasures of all the ages of articulate men."

Many

m cont.) M.S., "Aural-Oral Work: Its Theory, Practice, and
Aims," Modern Language Journal, Nov., 1948, p. 494.
35 Ibid., p. 495.
36 Ibid., p. 496.
378 Angiolillo, ojo. cit., p. 103.
38, Morgan, Bayard Quincy, "What Is Language Study
For?" Modern Language Journal. Feb., 1950> PP» 27-.J4.
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cannot follow Dr. Morgan in his objections, as the limita
tions would apply as well to other subjects as to language,
and to other methods as well as the speaking method.

And

most individuals enjoy contact with "living men," even those
who do not rank with Schiller, Dante, or Victor Hugo.
The "cultural" objective.

The term "culture," used

in regard to a language objective, does not mean the refine
ment of the individual in the acquiring of an art or of more
polish, but rather the individual*s meeting and learning to
appreciate another civilization and people.

The "acquiring,

acquisitive self" grows into the "cultural and mental pat
terns of other peoples."39

Tt<r0

extent that you have

learned to speak and understand a foreign language, for your
relations with people you have gained a new system of sensi
bilities, conventions, and restraints."^

"Skills are not

our final objective; they are only a by-product of our ef
forts toward the understanding of the foreign civilization
and culture, as well as of the social, political, and econ
omic conditions of the people.McConville, in secondary

39 Scheiber, William L., "An Oral Approach to Language
Learning," Modem Language Journal. Feb., 1929, p. 129.
40 Bloomfield, Leonard, in Yale Review, 1945» P* 625,
quoted by Scheiber, ibid., p. 129.
41 Hendriz, W.S., and Monroe, R.E., "A Social Approach
to Teaching Languages," Modern Language Journal, April, 1935*

school courses in San Mateo, California, includes the con
tribution which each country has made to the development of
Western Civilization.^

Keen takes a lesson from the ASTP

Area Studies: "Our textbooks of modern languages should lay
a cultural groundwork prior to actual treatment of the gram
matical or literary structure of a given language...... the
common, every-day realia of the people studied."^

He likes

the Area booklets because they explain "social, historical,
and economic causes for institutions, modes of living, and
industrial status."

He also finds very useful their "Do"

and "Donftf* lists, which show the differences of the people
studied in cultural patterns, so that one can avoid social
errors and pitfalls.^

Heft finds ample Justification for

foreign languages in the curriculum in their giving us bet
ter understanding of other peoples and of the life of all
men, for the study of human relations should be the core of
the curriculum

itself.^5

Barzun considers the cultural as

the ultimate educational value of foreign languages, as it
"lets you into the workings of other human minds, like and
4£ California Journal of Secondary Education« Dec•,
1935, quoted by Keen."infra.
43 Keen, Arnold J*, "New Horizons for Modern Language
Teachers," Modern Language Journal. May, 1950, p. 373.
44 Ibid., p. 342.
45 Heft, David, "Foreign Languages in the Curricu
lum," Modem Language Journal. May, 1950, p. 173.
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unlike your own.w^

Two great needs of society are supplied

by the foreign language course: appreciation of foreign peo
ples and their culture; development of wider interests.^77
Not all reading material in the foreign language can be
considered cultural.

Hernani and Colombat though beautiful

French and fascinating stories, lay their plots outside of
France, and have no value from the French culture stand
point; and fairy tales while being interesting reading make
no contribution to realia.

Harry and Grace Kurtz, investi

gating texts used in college collateral reading, find Contes
gais. Le Roi des montagnes. and A French Reader of little
cultural value, and Pathelin as having no bearing on France
because it is a medieval story of Western Europe.

There is

too much use of fiction in the college courses (seventy per
cent), particularly of short stories; while history, modern
science, international sentiment, recent French criticism,
art, and music have no place.49
46 Barzun, o£. cit., p. 135•
47 Kaulfers, "Foreign Language Curriculum of the Fu
ture," Hispania, 1936; quoted by Cole, o£. cit., p. 108.
48 Gilman. Gertrude Marcelle, "High School Cultural
Texts in French," Publications of the American and Canadian
Committees, vol. 17, pp. 27I ?f»
49 Harrv and Grace Kurtz, "College Cultural Texts in
French," Publications of the American and Canadian Commit
tees, vol7 17, pp. 2#3~?f«
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The cultural element, however, will fall to make an
impression on the student, unless it is emphasized by the
teacher and unless the curriculum is organized to this end.
The personal interest and attitude of the teacher are also
of great significance in obtaining cultural values,50
Combined objectives.

The combination of the speaking

and reading objectives is frequent, and often those who have
in mind reading as the goal include considerable oral work,
as will be noted in the reading method discussion. 51

The use

of reading for increase of vocabulary and widening of range
and of interest, in connection with the speaking method,52
is supplementary, and does not need to be considered as an
additional objective.

In the ASTP training program use was

made of supplementary texts, dictionaries, grammars, news
papers, and plays.53

"Since reading, for the literary per

son, is a basic activity and an essential tool in nearly
every learning process, it was difficult to dispense with it
completely. "54

The very fact that most adults like to read

is a great advantage, and there is "no reason to go in the
50 Reports in vol. 13 of the Committees, pp. 37, 40.
51 See page 32.
52 Morgan, o£. cit., p. 29*
53 Matthew, 02. cit., p. 103.
54 Ibid., p. 103.
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opposite direction, and pretend that literacy is harmful, or
is useless equipment for students of languages."55
The addition of reading as a second objective, howev
er, along with speaking is very advantageous, as it enables
one to go into the "solid things of the language for enjoy
ment."56

The missionary in French, Spanish, or Portuguese

territory can well afford to pursue hi3 study of the lan
guage's literature and current reading, for understanding,
culture, and contact with the educated and with students.
But the combination of objectives most widely advo
cated, and that practised by both the direct and the inten
sive methods, is that of speaking and

culture.57

The Army

language schools aimed on giving "basic training" in the
language and "as much factual knowledge as possible" about
the language and the people.5#

The psychological advantage

is frequently emphasized: words and ideas have more content
and meaning when clothed in their native setting; and grow
ing interest in the people is one of the strongest possible
incentives to pursuit of the language.59

55 Harris, ££. cit., p. 524.
56 Quoted from John Milton: Taylor, 0£. c^t., P- 336.
57 Hanschin, o£. cit., p. 56; Cole,; ££. cit., p. 57,
Hagboldt, op. cit.. p. 10b7
58 Matthew, 0£. cit., p. 44.
59 E.g., Coleo£. cit., pp. 76, 79.
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Many objectives are sometimes given for a language
course.

Coleman^ lists six:
1 Speaking ability in the language.
2 Reading ability in the language.
3 Special interest in the institutions, history,
and ideals of the foreign country; better un
derstanding of its contributions to civilisa
tion, and a less provincial attitude toward
the merits and achievements of other people.
4 Increased curiosity about the literature and
art of other nations, and greater ability to
understand and enjoy them.
5 Greater interest in accurate use of English.
6 Increased understanding of the development and
structure of the mother tongue and of other
languages.

Hanschin lists four aims:
1 Skill (pronunciation, reading, writing, under
standing).
2 Discipline (study, social behavior).
3 Information (country, people).
4 Enjoyment (singing, drama, art).
It may well be considered whether each of these items should
be entitled to rate as an "objective11.

Some are, without

question, desirable methods of work, by-products of proper
study habits, or incidental features.

It is necessary, too,

i

for the teacher to have them in mind, and to direct the stu
dents attention to them.

The two great hopes, however, of

i

being able to handle the foreign language and of understand-

iBg its people, are the powerful incentfvea. The drama,
J

60 Op. cTt., p. 39*
61 Op,, cit., p. 4#•

i

J
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s i n g i n g , proper f o r m , a r e mere techniques;: t h e broadened i n 
t e r e s t s , u n d e r s t a n d i n g o f E n g l i s h and o f language s t r u c t u r e
or habits, are additional gains.

The American and Canadian

Committees^ d i v i d e t h e o b j e c t i v e s i n t o two s e c t i o n s :
Immediate o b j e c t i v e s :
reading ability
grammar n e c e s s a r y f o r r e a d i n g
p r o n u n c i a t i o n s k i l l , b o t h o r a l and a u r a l
knowledge o f and i n t e r e s t i n f o r e i g n people 9 s
l i f e and c h a r a c t e r i s t i c s
i n c r e a s e o f E n g l i s h vocabulary
u n d e r s t a n d i n g o f r e l a t i o n s h i p between f o r e i g n
l a n g u a g e s and E n g l i s h
Ultimate o b j e c t i v e s :
wider reading ability
some o r a l a b i l i t y
i n t e r e s t i n t h e h i s t o r y and i n s t i t u t i o n s of
the foreign country
c u r i o s i t y a b o u t t h e c o u n t r y ' s l i t e r a t u r e and
art
increased u n d e r s t a n d i n g o f the development
and s t r u c t u r e o f English and of language
in general
T h i s c l a s s i f i c a t i o n i s more cumbersome t h a n t h e preceding.
A s e p a r a t i o n i n t o m a j o r a n d minor o b j e c t i v e s would be s o r e
practical.

Whatever I n c i d e n t a l b e n e f i t s

insight into

English grammar and e t y m o l o g y , h i g h e r s t a n d a r d s a s a s t u d e n t
and a s a person, a r t i s t i c i n t e r e s t — may be i n c u r r e d i n the
s t u d y of a l a n g u a g e , t h e two g r e a t accomplishments should be
o r a l - a u r a l s k i l l i n t h e new tongue ( b o l s t e r e d and implemented
w i t h r e a d i n g and w r i t i n g ) and v i t a l acquaintance with
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people.

As listed by the Naval Academy63 they ares
Practical Objectives: sufficient skill in the use
^ ®omprehension of the foreign language to
enable the officer to meet professional and so
cial situations which naval officers most fre
quently encounter.
Cultural objectives: knowledge of the geography,
history, literature, and ways of life of the
people, giving the officer a wider viewpoint
which will inspire friendship and respect on
the part of the foreign nationals.

Angiolillo summarizes a widely held opinion:
The juxtaposition of language and area studies has
been viewed by those favorably disposed toward inten
sive language teaching as one of the most worthwhile
features.°4
THE METHODS, OR HOW STUDY A FOREIGN LANGUAGE?
The term "method" has been used to apply to features
of language study which are used at the present time in sev
eral systems. The "phonetic" method had great vogue in more
than one European country, France in particular. Jespersen,
whose insight into language teaching preceded the present
accomplishments by half a century, was very fond of it. He
always used it with beginners, and his rule was to "continue
it as long as possible."^5

He objected to the use of both

63 Winehell, W« B., "The Twofold Objective in the Mod
ern Language of the U. S. Naval Academy," Modem Language
Journal. Nov., 1949, pp. 445-449.
64 Angiolillo, op. cit., p. 232.
65 Jespersen, Otto, How to Teach a Foreign Language.

24

phonetic and normal orthography on the grounds that neither
will be learned well if both are given.^6

He answers the

objection that the switching over from phonetic to conven
tional spelling will entail difficulties for the student by
saying that, in his own experience with classes and in that
of other users of the method, it is surprising with what
ease the shift is made.67

His practice was to go over the

material already familiar, with the substitution of the new
spelling.

Jespersen considered the acquaintance with pho

netic script so valuable that he advocated continued review
of it, in order to keep the student from forgetting it.
There are some who advocate the use of phonetic char
acters Tor a while.

Bahlsen, desiring to stick to oral work

as much as possible, would use the phonetic characters only
in a supplemental way as an aid to home study for recalling
the memorized sentences.

After eight weeks the correct or

thography was introduced.

He notes the same results as did

Jespersen, that the use for a while of the phonetic charac
ters did not materially hinder the acquisition of the normal
orthography • 6#

There are several arguments against the use of pho
qo Ibid., PP* 170-1•
67 Ibid., P. 173.
63 Bahlsen, Leopold, (translated by M. Blakenore
Evans) , The Teaching of Modern Languages, p. 44.
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netic characters, the main ones being the loss of time spent
in learning them, and their inaccuracy.^9

it is pointed out

that the letters to which one is accustomed have value, and
that value might as well be used. The intensive method used
by the Armed Forces had a "simplified phonetic script" based
on the English alphabet with normal values for letters. The
conversations were written in these, in some of the courses
with the addition of the conventional spelling given at the
side. In the French course the French spelling was intro
duced after the sixth lesson. Some teachers reported diffi
culty for the French students in going over the French words
in the conventional spelling. Of course in languages like
Japanese, there was no choice but the use of the phonetic
characters. The written language of ideographs was like the
acquiring of a new art, after the student had become fluent
in the language. Hamilton, reporting an experiment in the
University of Texas, says that the phonetic characters were
found useful in French but not in Spanish.^ The main help
to the students came, not from the type of character used,
but from the careful explanation in physical terms of the way
in which the sounds are articulated. In a similar vein Cole
69 Ibid.', pp. 39-42.
70 D. Lee Hamilton and Ernest F. Haden, "Experiment
in the University of Texas," Modern Language Journal, Feb.,
1950, pp. 35-102.
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suggests that the teacher be acquainted with the phonetic
spelling, but make no use of it with the students except for
practical application.
Little is heard of the phonetic method now; and the
use of phonetic characters to represent the pronunciation is
as a rule limited to the arlier weeks of the course.
The "inductive" method was the term used in France
for the direct method.

The inductive principle in teaching

is applied now to grammar and other features of the study of
language which call for formulation. The term became widely
known early in the century, and language texts were given
forth as inductive methods when they had nothing but long
lists of unrelated phrases or sentences at the top of the
page and grammar rules at the

72 The basic principle

bottom.

of inductive teaching is that material must become perfectly
familiar and memorized before it can be of any value for application of analysis and synthesis.
The "natural" method was well known in France and re
ceived some promotion in this country from 1880 to 1900. It
was purely oral, on the assumption that the adult must learn
71 Op. cit., p. 328.
72 See, e. g.., Harper's Elements of Hebrew.
73 Hagboldt, o£. cit., pp* 70-73*
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in the same way as the child.

The foreign language only was

used in class; natives only were used for teachers; "reallife" situations were reproduced in the classroom,74

There

was endless talking on the part of the teacher, requiring
the use of many devices.
to learn a language.

Imitation was the one and only way

"Limitation, c'est la, en effet, le

secret ouvert de la bonne acquisition d*une langue. Cfest
par limitation.... que le petit enfant apprend sa langue
maternelle, sans fatigue, sans effort penible, sans travail
intellectuel exag£r«£."75

"Both vocabulary and grammar must

be assimilated in association with living subject matter."76
There was no written work, no visual help, no analysis and
synthesis; it depended wholly on unconscious assimilation.
It may be described as learning language "without reading,
without writing, without theory, without translation, by
dint of listening to the teacher speaking and by responding
to what he

says."77

Harris7# points out the fallacy of this method:
74 Angiolillo, o£. cit., pp. 143-4
75 Passy, Paul, Methode Dlrecte; quoted by Palmer,
Harold E., Oral Method of Teaching Language, p. 3.
76 H. G. Atkins and H. L. Hutton, The Teaching of
Modern Foreign Languages in Schools and Universities,
p. 18; quotea by Palmer, T5id.« p.
77 Palmer, Ibid., pp. 10, 12.
73 Harris, 0£. cit., pp. 521-3*
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Imitation is not the way for adults to learn.
Adults are literate, and can use their literacy
to advantage.
Imitation is only one of several devices: mere
imitation would produce only slow and limited
results.
Adults are curious, eager, ingenious; they want
reasons, explanations; they want to manipulate
and can use a grammar book to advantage.
In condemning the Berlitz method, which leans heavily toward
the "natural" method, Angiolillo follows the same analysis:
the fallacy of the Berlitz philosophy is the ignoring of the
gap between the child and the adult.

The child is in the

process of learning not only words, but concepts; while the
adult has his concepts already

formed.*^

Sparkman^^ makes the same contrast, and goes into the
adult method of learning more specifically:
There is little in common between the child1s
learning his native language and an adolescent's
or adult's acquiring a second language.
Cognates are used for root meaning and difference.
Phrases are analyzed and synthesized.
Idioms are studied for their exact meaning, and
for their difference from the native idiom:
What is substituted for what?

Syntax and conjugation are compared for similarity
and dissimilarity.
Pronunciation calls for comparison with native
sounds, and organic explanations of the differ
ences and the way to form new sounds.
Visual and kinesthetic imagery are relied on heav
ily for retention of the oral-aural image.
79 Angiolillo, o£. cit.. p# 315*
BOSparkman, Colley F., "A New Language must be Spliced
onto One's Native Language," Modern Language Journal. May,
1949, pp. 352-363.
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De Sauze refers to the idea of maturation: "Learning by ab
sorption, by memorizing without reasoning, is possible only
to the mental age of eleven or twelve."®^As serious as is the over-dependence on memory in the
natural method, the omission of reading is perhaps still more
of a handicap*

Wahlgren is convinced that

competent grasp

of modern German cannot be developed without analysis of the
written materials."#2 Reading is of great value to deepen
impressions and to allow for drill:

i

It affords a double mental impression.
Reading aloud is a great help toward gaining speed
and toward naturalness.
It gives a great advantage in presenting morphology
and syntax inductively.
It supplies background material on the psychology
of the people.
It is a great aid in conversation, making possible
the questions and answers which are to form the
basis of the conversation.
It aids in developing the SprachgefGhl. bv s-iv-in«r
wider contacts with the language.«3
With the omission of reading comes another serious loss, the
kinesthetic imagery and opportunity for expression afforded
by writing.

The natural method is a partial method.

The "grammar-translation" method. This way of study.
81 be Sauze, C.B., and Condon, Vesta, The Cleveland
i Plan for the Teaching of Modem Languages. pp7T57T57""
82 Wahlgren, Area-Language German, ppT 7/. 7c.

| by Angiolillo, 0£. cltTT P. 105?
83 Ibid.* p. 74.

miritrr1

quoted
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ing a language is at the opposite pole from the "natural"
method.

There is little or no interest taken in pronuncia

tion and ,oral values.

Perhaps a few pages in the introduc

tion explain the pronunciation.

There is nothing about the

tonal and phrasing construction of a sentence.
order is of little significance.

Sentence

There are no larger units

of language and stress groups,#4 but eye and thought hobble
from one word and its ending to the next.
From the first the student is confronted with rules.
These unheard-of rules are illustrated by a number of unre
lated sentences, and then the student is informed that he
must take some English words, find the equivalent in the new
language, trim each to specification, and complete the buil
ding of a sentence.

That languages have survived at all in

the curriculum after centuries of such maltreatment, is due
only to the persistency of life -- the life of language, even
when hamstrung and chained — and not to the wisdom of the
teaching profession.

The grammar-translation method gives

glory to reading (if lifeless, halting stumbling through a
sentence may be so called) and writing (if this is the cor
rect name for piecemeal accumulation of words into phrases
and sentences): it develops the "isolating habit."^5
84 wagboldt, oj*. £it., p. 15*
35 Palmer, ££• cit., pp. IS, 19
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Vocabulary and idiom suffer a like fate*

Words are

learned by sheer memorizing, not by wealth of association
and abundance of repetition*

Idiom is not allowed to be so

practised that it becomes a natural vehicle of thought in
the new tongue*
slow.

As a result, comprehension is difficult and

The experiments of the Language Committees showed but

little correlation between grammar and comprehension; those
classes which had had little grammar excelled in comprehen
sion.^ The conclusions from the University of Texas experi
ments with French and Spanish classes were that the emphasis
on formal grammar is of doubtful profit, that the oral aim
deserves the major emphasis, and that the development of the
aural ability in "listening sessions" was of considerable
value.^7

The help to understanding gained, according to the

report, From particular attention to articulation, is like
wise lost when the grammar-translation method is followed.
Kittson^ finds that it is the Gefflhlston which gives mean
ing, and that therefore the translation method fails.

The

living qualities which come from dramatization and exchange
of ideas^9 cannot be obtained by means of grammar and vocab~

86 Coleman, oj>. cit., p. 456.
87 Hamilton and Haden, oj>. cit., 85-102
88 Kittson, 0£. cit., pp. 40-54.
89 Barzun, op. cit., p. 137.
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ulary studies.
The grammar-translation method, therefore, gives an
important place to two features which are at the most helps,
omits the vital oral-aural basis, and thus falls short in
producing interest and enjoyment because it fails to arrive
at enriched meanings and at the spirit of the language*
The "eclectic" method is a term which could fit many
and varied approaches*

While it is particularly applicable

to the direct method and the intensive method, yet there are
reading, grammar-translation, and other systems which have
included features from different schools of emphasis, and so
merit the use of the term. The discussion of the three re
maining methods will show the variations of features in each
as well as the broad principles on which each proceeds*
The "reading" method. The reading method, under the
influence of the increasing emphasis,on oral work, frequent
ly allots a set time at the beginning of the course to pro
nunciation, oral work, and occasionally phonetics.90 "Good
pronunciation" is called for. It follows on very soon to a
wide variety of reading, the texts and collateral reading
being always graded to t he stage of progress. The reading
is both intensive — taking time for careful attention to a
~
90 See kagboldt, o£. cit., p. 134; Handschin, op. cit
P. 59.
*'
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detailed explanation of meaning, grammar, construction, or
thography; and extensive -- getting comprehension from many
selections.

The teacher has to be insistent on comprehen

sion, or many books will be merely reported as read.

Class

discussion of stories is a good means of checking on the
actual grasp of the material which has been gained, 91

It

is very important that the books for outside reading should
not have a large number of new word3, as an unfamiliar vo
cabulary slows down the reading and discourages the student.
The number of new words to a page is suggested by Hagboldt
a3 four,9^

Fluency in reading can be obtained by a slow growth:
from spelled words and word—by—word idiom to Idioms and sen
tences at a glance, and finally to united paragraphs.93 It
must be obtained this way if the reading method is followed.
Here lies the basic difference between this method and the
direct method, in which an initial body of material is mem
orized and becomes perfectly familiar before the printed
symbols are introduced.

When printed and written sentences

are used, they are all made from perfectly familiar materi
al.

Thus there is fluency in reading from the very start
91 Hagboldt, oja. c i t . , p . 1 1 $ .
92 Ibid. , p. 116.
93 Ibid. , p. 119.
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of reading.

Many hundreds of words are perfectly learned

before collateral reading material with unknown words is
assigned.

This start of confidence) accuracy, and fluency

makes reading a success from the start.

If, on the other

hand, fluency is set as a goal toward which to build, it is
very seldom reached.
While the cultural objective is generally held to be
an important one in the reading method, it frequently fails
to be attained.

The mastery of simple constructions and vo

cabulary at the start is necessary to a literary apprecia
tion of the new language.94

It is often the case that much

of the reading is neither of literary value nor of a type
which would increase the student's knowledge of realia.
this ease the cultural value is lost.

In

Necessarily, as in

other methods, the attitude and enthusiasm of the teacher
have much to do with the realisation of the objective.

When

singing, drama, games, and listening are included in the or
ganization of the course, as they were in the Milwaukee ex
periment in reading, the cultural value is much

increased.95

Coleman is inclined to think that poorer students are
more likely to succeed with the reading method than with the
direct method, while superior students would get more from
»

94 Angiolillo, 0£. cit., p. 20S.
95 Coleman, 0£. cit., p. 116.
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the latter,it is hard to see hovr the poor student would
have an advantage in having only partial rather than multi
ple approach, even though such features as visual aid, em
phasis of expression, questioning, and functional grammar
should be introduced,97
The "direct" method.

The direct method is defined as

"starting students into language without the use of the
mother tongue; new habits, intonations, and sounds are given
the student, until he has a new

Sprachgefflhl."9&

it follows

the genetic psychology, beginning with aural training, after
which comes oral, with much attention to articulation and to
pronunciation in the framework of the foreign unit of speech
(phrase, sentence, breath unit) with proper pitch, intona
tion, and rhythm; using a great deal of memorising, and em
phasizing repetition, attention and feeling; enlisting the
aid of objects and movements for directness of connection
and vividness of impression; basing vocabulary on daily ex
periences; developing grammar empirically (functional gram
mar, developed inductively from familiar material); making
very little use of translation; introducing reading and
writing in connection with already thoroughly familiar ma
terial; reading for comprehension; extending the vocabulary
96 Ibid., p. 142.

97 Hanschin, 0£. cit., p. 59.
9^ Ibid., p. 53.
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in the sphere of* the realia of the people and country of the
language.^
Cole call3 attention to the fact that in Germany, the
country where the direct method has been used most success
fully, instruction begins in the upper grades and continues
through high school#

This beginning during the time of the

child*s dependence upon memorization and imitation is very
appropriate to the method, and means that adaptations of it
will have to be made for its use in high school and college
in this country.

If the student is going to study a foreign

language only two years, he finds it of little value. 100

In

this view, however, he differs with Cummings, who says that
it is a method Tor adolescents, and has produced brilliant
results both in Europe and in America. 101
Palmer contrasts the oral method and the direct meth
od as being respectively the method of the practical lin
guist and that of the scholar.

The latter, he holds, seeks

to lead into literature and a comprehensive view, into com
plete culture and enlightenment.

The most striking differ

ence, however, between the oral and the direct, is complete
99 See Cole's "characteristics", o£. clt.. p. 57;
Hanschin*s "principles" and "steps", oj*. cit., pp. 45, 4$;
Hagboldt*s "description", 0£. cit., pp. 103-106.
100 Cole, 2£. cit., p. 60.
101 Thomas Cummings, How to Learn a Language, p. 14.
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reliance on oral work on the part of the method which bears
that name; while the direct method has connected texts, dia
logs, descriptions, narratives, which are "easy, natural,
interesting."1°2
The insistence upon complete sentences and upon situ
ations gives atmosphere, puts every word, every idiom, every
grammatical phenomenon, in a context.

This not only gives

more meaning, but it aids memory many fold.103

Coupled with

this use of complete sentences is another characteristic of
the method, constant repetition and review.

This principle

of recall is of great importance in memory.1°^
Another cardinal virtue of the direct method is the
attitude toward translation.

Translation is only a means; a

temporary expedient, to be avoided as much as possible; a
crutch, to be thrown away as soon as one can walk.1^5

The

technical difficulties of translating a sentence, the re
casting of idioms, the catching of feeling, are consummate
skills for the mature linguist, and have no place in the
learner's classroom.106

jf one who has made much progress

162 Palmer, Harold E., The Oral Method of Teaching
Languages. p. 9.
103 Hanschin, o£. cit., p. 46.
104 Canadian Committee, vol. lft. p. 153*
105 Hagboldt, o£. cit., p. 25.
106 Ibid., p. 2ft.
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wishes to test his ability, he may make a translation and
compare his work with that of a master, in order to see his
need of further progress,Translation, or better compar
ison of idioms, is necessary to test knowledge and bring out
the genius of the new language, and has to be used some at
the very beginning in simple sentences.

But the practice of

it is detrimental; it develops a wrong attitude toward the
language; it emphasizes indirect association; it becomes
very tedious; it hampers free movement; it calls attention
to the intricacies of the language; it steals time which
belongs to the cultivation of idiom and to dramatization.^
If the meaning of a word is in question, other means
than translation may often be used: a paraphrase in the lan
guage itself; a synonym, or contrast with an antonym; ref
erence to already familiar matter where the word or one like
it has been used; calling attention to the context; mention
ing a situation in which the word would be appropriate; mak
ing or showing a picture of the word; dramatizing it.10^
The direct method, therefore, embodies the life of
the language, and has features of great psychological value
in its practice and teaching.
107 Ibid., p. 32.
10B Harris, 0£. cit., pp. 524f.; Barzun, cp. dfc., p. 137.
109 Wiens, Gerhard, "Anschaulichkeit in Teaching of
Languages,tt Modern Language Journal. Jan., 1943, p. 25.
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The "intensive" method»

The intensive method may be

defined as an adaptation of the direct method.

The same be

ginning emphasis of oral and aural training, use of a prac
tical every-day vocabulary, much repetition, functional in
troduction of grammar, placing of reading after oral grasp,
questions and answers and controlled speaking, impromptu
dramatization, and realia, are to be found in the training
which the armed forces gave their men.

A special technique

used was putting the memorization material into the form of
a dialog.

Also new was the system of indicating the pronun

ciation, the "simplified phonetic spelling" which was used
in all the manuals, developed by Prank Henius.110 Syllables
were separated by hyphens; accented syllables were printed
in upper case; there was a standardised transcription

long

vowels being followed by h, long-Italian a being indicated
by ah, and unfamiliar sounds being given a special marking
or digraph (as 8, 5,

and

ch in German; the tilde over a

SO and ^ for french nasals; oi as wa).

As

e

already notll

some manuals the conventional spelling of the language wis
given in a separate column, m others omitted until1
few lessons, when the pronunciation of many beginni
""
had been fixed. The use of the
Riming words
f the Ponograph was a thira
SP6C"
ial feature, so that the course could h
_____
iunsgiouu,,, 2£>^

US6d Without

« in-
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structor.

111

*

In the Army language School, in the study of French,
an active vocabulary of 2,500 and a passive vocabulary of
1,500 were acquired in four months. Seventy-five per cent
of the time was spent in study along the lines of the direct
method, and twenty-five per cent in separate "special analy
sis sessions" for grammar, spelling, and general practice,
when any particular questions could be dealt with.112

Both

intensive and extensive reading were a part of the course,
and comprehension was stressed.113
In the nine-month Language Area schools, three-fifths
of the time was given to the language, and two-fifths to area
studies, which included the geography, history, government,
institutions, and other points of culture. The first "oral"
portion of the course (five or six weeks) fixed pronuncia
tion habits; the "development" portion next following for a
few weeks gave skill in the manipulation of sentences; then
widening of the "development" into a broader range followed,
in vocabulary and form, to give oral fluency. In the third
month "speech hours" of connected discourse were introduced,
111 See manual, as EM ^18 (German), EM £00 (French).
112 Aggeler, W.F., "The Army Lan?uape
«
Appraisal," Modern Language Journal. Ha^l^afpp,189^95.
113 Charly, Harry Theodore. "USAFT»<5
Curriculum," Modern Language Journal, Mar.?
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grammar enlarged, compositions written.

Fluency in the use

of a common vocabulary, sufficient for one to make inquiries
in regard to food, lodging, finding one's way, etc., was now
attained.
The practical vocabulary may be seen from the titles
of Units 1-12 of the French manual, "Spoken French":
Getting Around: greetings, directions, time
Meeting People: family, trade, friends.
What's Your Trade?: various occupations.
Where Are You From?: countries, cities.
Let's Talk About the Weather: most common idioms.
Review.
Getting a Room: inquiries, furniture...
Sprucing Up: haircut, shine, laundry, tips.
Let's Eat: vegetables, meats, at table.
Seeing the Sights: walking, taxis, harbor...
Shopping: shoes, socks, overcoat; phrases.
Review.
Considerable humor and human interest enter the conversa
tions.

With every lesson points of pronunciation and rhythm

and intonation, negatives, position of adjectives, elementa
ry conjugation, and other points of grammar are introduced
as met in the dialog.

Every sixth lesson is a review.

Each lesson (called a Unit) is made up of six divi
sions or sections:
A. Basic Sentences: the dialog, hints on pronunci
ation, practices.
B. Word Study: words and groups.
C. Review of basic sentences: controlled conversa114 Matthew, Robert John, Language and Area Studies
in the Armed Forces. pp. 45-53.
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tion, answers to questions#
D. Listening In: pronunciation, practice#
E. Conversation: rearrangement, new situations,
assigned parts.
F. More conversation.
The vocabulary is termed the "Finder List."^^
All introduction of new material is on the basis of
sentences, from which the words and sounds are analyzed: it
is not a case of building up sentences out of words.
The voice on the phonograph pronounces a word, then
pauses, so as to allow the learner to repeat it after him;
then another word, and pause; then a phrase; then another
phrase or group; then the entire sentence.

Thi3 shows how

fitting the term "MIM-MEM" is for the basic work of every
lesson and of all vocabulary and grammar: a memorized conversatioh learned by mimicking the leader {or the speaker on
the record).
Dictations were often given, but were frequently not
used to full advantage, inasmuch as the corrected mistakes
were not assigned for corrective drill.

This was the main

use of writing, in the earlier part of the course, until
there was sufficient familiarity to warrant composition.
A special point in regard to vocabulary in the inten
sive method is that there is no passive vocabulary.

Until

fluency is attained with a vocabulary of fiOO words, both in
'

iii> French Manual, jjj 5°°*
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speaking and to some extent in composition, there is no col
lateral reading, and there is no class conversation other
than with the familiar vocabulary. With this basic grasp of
the language and of a vital vocabulary, advance in reading,
when it is introduced, is rapid.H^

<

:

Not a small amount of the success of the intensive
method is due to its functional handling of grammar.

The

different persons are brought into the third lesson, but are
not so labeled, and there is no conjugation. The absence of
a progressive form in French is mentioned, but the term is
not used.

Gender and number agreement in Lesson 5 is merely

a talk on "adjectives," taking the nouns with their adjec
tives occurring in the lesson. Correctness i3 sought on the
basis of analogy, not a rule. A language "behaves" instead
of following syntactical formulations. , New forms, such as a
plural where the singular is already familiar, are placed in
the vocabulary just as new words. Thus while grammar is,

ln

the intensive method, considered necessary, it is considered
only a means, and is subordinated completely to the leading
elements.It is significant that this is the treatment
of grammar which Jespersen advocated,
116 Angiolillo, 0£. cit., p. 220.
117 Ibid., pp. 134 ff.
11$ Jespersen, op. cit.. pp. 3$
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A great merit of the intensive method is the evidence
it gives to the student that he is advancing.

The assurance

and power which come from comparative masteryll9 are strong
incentives to effort and persistence.

Friedl reports, "The

trainees see for themselves tangible results of their work
almost

daily."120

says Paulsen, "They feel that they are

acquiring a useful tool, and the while are having fun."121
The many books and articles written over a period of
years and in all parts of the country, and the many experi
ments which have been conducted, point to two features in
particular whose validity has been demonstrated by the in
tensive method: (1) the necessity of oral-aural grounding;
(2) the value of the use of realia.
Objections to the intensive method are on the basis
of its being a special method for a special condition of war
time, which does not exist in civilian life.^^

Frequently

it is said that the Army's unlimited resources made it pos
sible.

If any of these objections are examined one by one,

ITS* ScKeiber, William L., An Oral Approach to Lan
guage, p. 131.
120 Friedl, Techniques in Spoken Language, p. 495;
quoted by Angiolillo. op. cit., P» 211.
121 Paulsen, The ASTF Experiment and Our Future Lan
guage Courses: quoted by Angiolillo, op. cit., p. 211.
122 Morgan, o£. cit., p. 28; Barzun, ££. cit.., pl3l.
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however, it is hard to see how they can be established.

The

oral emphasis, the daily vocabulary, the dialog arrangement,
the treatment of grammar, the realia, the phonographic rec
ords, are all available in schools,
VALUES, OR DOES THE MISSIONARY NEED
TO LEARN A MODERN EUROPEAN LANGUAGE?
The tasks and the responsibilities which are before
the missionary candidate call for the choice of courses best
suited to prepare him in knowledge and in ability. He asks,
therefore, when told that he ought to learn French or German
or Spanish or another European language, "Will it help me to
be a better missionary?"
The question may be broken up into more specific en
quiries:
Will I obtain any knowledge which will be of use
to me on the field?
Will I gain any abilities which I can employ7
Will I through language develop attitudes yjicn
will make me a worthier person and a better
student?
,, . . . waa .
Will I get any cultural benefit, an added richness
of experience and understanding of iiic.
It ought to be possible to find an answer to each of these
questions by examining what is involved in learning a modern
European language.
In this connection, however, it will be asked,
much transfer value will there be?"

How

Fortunately this phase
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of language learning has been carefully studied.

The well-

known Thorndike theory of identical elements helps to answer
this question.123

The actual transfers from one's native

language to a foreign language are in the fields of sounds,
idioms, and constructions.124

If, however, one has spent'

three years of good study on a foreign language, he has had
occasion to learn new sounds, idioms, and constructions, and
will realize that he has these to meet in learning a second.
One can get much meaning transfer in cognates when learning
a European language (provided he makes many adjustments for
decidedly different turns in various tongues); but this type
of transfer will necessarily be almost nil in an African or
Asiatic language.

The main transfer will be in the realm of

attitudes, methods of study, and general understanding.

The

experienced language student will not be peevish over hard,
puzzling sounds, turns of thought, constructions, nor take a
disdainful attitude toward the "barbarian" tongue.

He will

be on the lookout for unfamiliar psychological conceptions.
He will appreciate the values of regular work, and of voli
tion, and the importance of sound and of grammar.
know how to take notes, use a notebook, study.

He will

Still more

123 Thorndike. Edward L., Educational Psychology,
Briefer Course, p. 2o&.
124 Hagboldt, o£. cit., pp. 47-52. "I got at six
o'clock on the morning up" and "I am since fifty years here"
are among the sentences given in demonstration.
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Important to his success will be the practice he has had in
getting acquainted with a foreign people.

This delightful

human experience of learning to appreciate other mores, ways
of living, social institutions, gives him anticipation of a
still deeper and richer experience in the country and people
of his adoption.
The investigations of the American and Canadian Com
mittee'in regard to transfer from one foreign language to
another have been summarized by Rice:^**
1. Study of one foreign language does help materi
ally in the acquisition of a second foreign
language.
2. The longer a student studies a foreign language
the surer he is of success in a second.
3. The influence of the previous study is positive
and considerable throughout the period of stu
dy of the second foreign language.
These findings Indicate that permanent transfer value will
be obtained from the study of a European language.

Knowledge gained in language learning,
a.

Principles of language learning. (1) The contin

ued aural training, th. developing oral ability, and lat.r
the added reading and writing skills, will Impress upon th.
language student the three types of images, aural, visual,
and kinesthetic, and their intricate interrelation.

Speak

ing is experienced as a process in which imagination calls
Alee
pp. 426-7•

G.A., Studies in Modern Language Teaching,

4*
up a host of acoustic images from which both patterns and
content are chosen, which in turn become kinesthetic images
to be put in motion and result in speech.

Writing starts,

likewise, with imagination, and follows the same succession
into acoustic and kinesthetic Images, but to these are added
the motor images of writing, these graphic Images then going
into action to write.126

(2) The necessity of pursuing the

study of a language after the pattern of oral-aural-cultural
emphasis will be deeply impressed upon the student, so that
he will want to approach the language on the field in a sim
ilar manner. (3) The passive — hearing and reading, and
active — speaking and writing (or receptive and reproduc
tive) aspects of language will be appreciated, as the effort
to speak proves to be much more difficult than listening.
The student will realize that when the other person talks,
he takes care of the grammar, tense, agreement of person and
number, idiom, sentence order, and gender, while the speaker
has to assume responsibility for all of these himself.

When

writing, he may have more time to construct his sentences,
but will have the added task of spelling.12?

(4) Unceasing

repetition, the development of the language skill by prac
tice, will prepare the student to go a still slower road in
126 Hagboldt, oj>. clt., p. 7
127 Ibid.. pp. 39, 40.
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a totally strange tongue.12*

He will know that "repetitlo

est mater studiorum." (6) The student will know how big a
task there is awaiting him, that of mastering hundreds upon
hundreds of units, which experience has taught him to Juggle
and combine in infinite variety.12^
b* People end country.

The close acquaintance with a

foreign country is a type of knowledge which stands one in
good stead*

If the missionary has the good fortune of going

to a French colony after learning French, or to a Spanishspeaking country after studying Spanish, or to a Portuguesespeaking country after studying Portuguese, he has a point of
contact which will give him many a hearing, many a friend
ship, It will be useful in trade, in travel, in intellectu
al pursuit.
Failure to acquire the European language correctly
before going to the field is a tragic mistakej1^®
It is very important to have had enough of the
language before going to the colonial area. If one has
only acquired a smattering of the language, .... there
is too much of a tendency to avoid possible contacts. •
Europeans readily sense this frustration, and tend to avoid
the missionary. The result is disastrous, both from the
standpoint of the missionary's language facility and from
the standpoint of successful government relationships.
128 Pargment, M. S., "Aural-Oral Work: Theory Prac
tice, Aims," Modern Language Journal. Nov., 1948, p. 294.
129 Hagboldt, op. cit., pp. 16, 17.
130 Nida, E.A., Learning a Foreign Language. p. 50.

Dr. Nida tells of the advantages of continuing the
European language to the missionary personally and also to
his work and gives suggestions as to how it may be done:
To keep up in the language the missionary should take
the necessary time to read periodicals and newspapers
printed in the European language, listen to radio broad
casts in the language, and cultivate the friendship of
Europeans in the area. One missionary in Congo, whose
ability in French and whose warm-hearted sympathy has led
him to develop many friendships among Belgians, has a
very important ministry among those people. Not only has
he given great spiritual help to scores of officials and
business men, but he has enriched his own life and bene
fited his missionary work in a remarkable manner. Anoth
er means of language practice i3 to speak the European
language in the home or on the mission station among mis
sionaries. This would not only benefit the missionaries
and indirectly the natives who aspire to learn the lan
guage of the colonial power, but would do much to remove
the suspicion which many government officials have con
cerning the activities of English-speaking missionaries.
Just as a matter of social etiquette missionaries
should not speak English if there is any chance of a nonEnglish-speaking person overhearing them. Constant use
of the language of the country is essential in the culti
vation of good relations331
c. Linguistics.

There is no conceivable knowledge

that would be of more use to the missionary when he gets to
the field than a practical knowledge of linguistics.

In the

study of a European language the student must get acquainted
with several new vowel sounds and a few new consonant sounds
while learning also to break some English habits.

Jespersen

refers to the tendency of those who speak English to give a
diphthongal value to European long vowels, and to the uni131 Ibid., p. 50
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versal response of anyone to a foreign sound with the near
est approximation with which he is familiar (as, e.g», dif
ferent kinds of s/s or £*3).^32

The phonetic base, an accu

rate knowledge of the vocal organs and their manipulation,
together with constant insistence on correct pronunciation
and clear enunciation, is only a part of the linguistic in
struction which a European language affords.

Inflections of

various kinds and manners, grammar, syntax, etymology, mor
phology, semantics, cognate families, umlaut, ablaut, can be
brought into the language course incidentally.

There is no

better way to learn the meaning of the terms, and no subject
in the curriculum which will afford as much practical know
ledge to help the missionary to success.
Abilities gained in language learning.
a. A hunch of skills, each one painstakingly acquired
with close attention and firm purpose, is needed to get hold
of 3 new language.

Each skill is an activity with an audi

tory and kinesthetic content (nearly always a visual also) to
which meaning is attached through experience.

The posses

sion of a large group of such skills is a priceless treasure.
The close interrelationship of the skills is remarkable:"5^
Hearing is closely related to silent speaking.
"

132 Jespersen, ojo. cit.» pp. 157, 164.

133 Hagboldt, oj>. cit., pp. 41-3•
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Silent reading is accompanied by inner hearing
and inner speaking.
Oral reading is reproducing the speaking of the
author.
Speaking is often hearing; perhaps it is seeing
the printed page; perhaps it is recalling the
motions of writing.
Oral work add3 knowledge, impressions, meaning,
to written work; writing adds grasp, perman
ence, and representation of the oral.
The possession of these skills aids one greatly in acquiring
the skills of the foreign language on the field.
Memory is the sine qua non in language learning.

One

of the principles in the oral approach at Wooster is, "One
of the first assets is memory."134

Curamings lays the whole

problem on it:
Wa3 it memory that recalled those words and notes?
Not our intellectual memory, certainly, but the motor
memory, the muscular memory, the automatic memory, not
the deliberate, recollective memory. It is this auto
matic, this motor memory, that takes care of our lan
guage. It is on this that we must depend. ... The
whole problem, then, is one of memory.
The student who has deliberately, faithfully kept his memory
on the job for many months to master the "thousands of com
binations, regular and

irregular35"

of the language, pos

sesses as grand a skill a3 is humanly attainable.
Pronunciation does not call for extended treatment in
this listing of 3kills.
*

Only those who have learned to say,

134 Scheiber, o£. cit., p. 133.
135 Palmer, o£. cit*. p. 24.
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"Bon jour, monsieurIn with proper pronunciation, tone and
pitch, stress, rhythm, and sentence accent, have trained the
tongue to stay in position for g while rounding the lips to
the <5o position in order to produce umlaut a, or others of
scores of new tricks of the vocal organs, realize what the
word "skill" means when pronunciation is referred to.

The

French-speaking missionary who finds himself in the Mossi
tribe of West Africa, where all five vowels are nasalized,
is able to do in one hour what his fellow-missionary who has
not had French will need six months to begin to do.^^
Attitudes.

"It is a common error of uncultivated and

of narrowly though highly cultivated peoples to regard them
selves alone as speakers, and all others as 'babblers', bar
barians, unintelligent, because to them unintelligible talk
ers."1^

fhe student who seriously approaches a new people

and their tongue soon grows to respect and admire them, and
sloughs off the provincialism of the monolinguist.

It would

be hard indeed to find any contribution of the European lan
guage course to the qualifications of the missionary which
would excel this one of appreciation and respect.
Pgyseverance.

Purpose, strength of will, habits of

iJS Grammaire Mossi. publication du gouvernement de
la Haute Volta, Afrique Occidental Fransaise.
I37 Whitney, William Dwight, The Life and Growth of
Language. p* 222«
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attention and interest, will greatly underglrd the person
who, in a foreign land, with problems of climate, food reg
imentation, and social adjustment, sits down (literally) to
the most difficult undertaking of his life.

The three years

which he has had of continual application to the learning of
a foreign language have strengthened his stamina for the new
tests to which it will be put very shortly after arrival and
continue to be put for a long time.
Cultural benefits.

Though language is built up of

many skills, and though it harbors a family of sciences, it
is a charming art.*3#

The person who can speak freely, In

telligently, with the foreigner who has just arrived, dis
plays as much artistic ability as the person who can produce
pleasing form and color on the canvas.

The one who knows

rivers and mountains, heroes and statesmen, bards and lead
ers, village customs and city problems, who appreciates the
contribution to civilisation, the fight for freedom, and the
aspirations, of a foreign people, goes to his new task qual
ified with one of the highest attainments of culture.
138 Palmer, ££. c l t . , p p « 1 5 , 1 6 .

CHAPTER III
THE COURSE IN A MODERN EUROPEAN LANGUAGE
For All Missionaries
In the light of the study of the preceding chapter,
the missionary candidate who enrolls for French or German or
Spanish has no question as to what are the objectives of the
course: he is to be able to hear and speak the language cor
rectly, and is to gain an appreciation of the people, their
culture, and their ways.

This involves much reading also,

and some writing ability.
He also knows what method will be used in opening up
the language to him: his ear and tongue will be trained, not
upon the basis of imitating sounds alone, but with the help
of phonetic analysis, and with memorization of much specific
material.

Written and printed symbols will be attached to

auditory concepts as soon as they are learned, and will be
used a3 aids in study and drill.

As sentences and situa

tions take on meaning, the places of words in the sentences
and reasons for their form or ending will be noted.

At the

same time, through various devices and through reading, ap
preciation of the country and the people will grow.
If the student finds the study interesting and his
grasp of it increasing, it will be because of the presence
of a third factor of which he may not be aware — a quali-
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fled teacher. "Man lernt nur von dem den man liebt," said
that brilliant poet who acquired so many languages, Goethe*
The statement was made by him in reference to Frau Maria
Hoff, a charming lady who spoke French fluently, his teacher
when he was barely three. When yet but a young boy he vis
ited daily the home of a young French actor and his sister
and went almost daily to the performances.

He learned French

he tells us "gleichsam durch Inspiration."
So nahra ich den Racine zur Hand, und declamierte mir
die Sthcke nach theatralischer Art und Weise mit grosser
Lebhaftigkeit, ohne dasz ich noch eine ganze Rede in Zusammenhang hatte verstehen kOnnen.
Italian he learned from his mother, who sang the great oper
as. Hebrew engaged his interest for many years, his fascin
ation for it being largely due to his deep respect for the
scholarly rector who tutored him in it.^"
Cole says that a teacher must have native intelli
gence, must have had experience, and must be well prepared,
if the direct method is to succeed.2 The progress of the
class is determined by the teacher's keeping the objective
in mind and keeping the emphasis on the right line.

The

1 Huebner, Theodore, "How Goethe Learned Languages,"
Modern Language Journal, April, 1949, PP« 263-2732 Cole, Robert D., Modem Foreign Languages and
Their Teaching, p. 61.
3 American and Canadian Committees on Modern Lan
guages, vol. 13, p. 49.
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"vividness of impression" and "stimulation" and "frequent
repetition" and "wealth of association" and "use of the con
text

and many other important features called for by many

writers, are provided, if at all present, by the teacher*
Hagboldt 2 * describes the good teacher as a "simplifier," one
who "foresees the difficulties, and offers help before the
student has wasted precious time."

His personality is "the

sura total of personal and professional qualifications"; he
is sympathetic, kind, encouraging, helpful, never sarcastic;
he sees the student's point of view, and has the student's
full confidence; in his presentation he is clear and concise
and he advances by easy steps; he encourages progress; his
forcefulness of spirit comes from his fulness of life, which
embraces at the same time the factual and the theoretical,
the realistic and the romantic.5

The teacher is the key in

strument in the educational process.^
The 3ize of the class may be a factor, though unfor
tunately the interest in language is not great enough to en
list large numbers.

Classes should be small, to allow par

ticipation and constant correction.

Where informants were

used in the Armed Forces classes, the number was limited to
4 Hagboldt, Peter, Language Learning, Some Reflections
from Teaching Experience, p.27•

5 Ibid., pp. 57-59.
6 Heft, David, "Foreign Languages in the Curriculum,"
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eight. Good language work can be done, however, in classes
much larger. Success of the class depends much more on mo
tivation and standards and on adherence to the program of
study than on size.^
The number of years of study of a language is so im
portant that there should be a definite requirement of three
years. One year gives little hold on the language and hardly any transfer value.

A second year gives one a suffic

ient grasp to get some understanding and reading ability and
transfer value. But it is not until the third year that one
has built up a sufficient body of idiom, grammar, vocabulary,
and acquaintance with the culture, to get ease, skill, deep
enjoyment.

The study of the Committees revealed that in the

third year there was skill in letter writing and some con
versational skill, but none in two years.9
ELEMENTS OF AN ORAL-AURAL-CULTUBAL COURSE
While it is essential to have in mind the development
of the course from simple beginnings to acquired skill, hard
and fast rules and outlines for a course are impossible. The
t ^» cont.) Modern Language Journal. May, 1950,

375

7 Matthew, Robert John, Language and n-na* o*. j*
hhe Armed Services, p. 30,
Area Studies in
8 See the subject of "transfer," supra, pp.
9 Vol. 13>

PP. 35, 36, 45.
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conditions, needs of the students, personality of the teach
er, are at least some of the variable factors**®
The opening approach to language skill is the use and
manipulation of memorized conversational material in the di
alog form which wa3 used in the intensive method.

At the

same time, however, the cultural background must be built up
from the very first.

Until reading ability has reached the

point of sufficient skill to warrant the use of collateral
material in which some unfamiliar vocabulary and idiom are
found, the cultural element of the course will necessarily
be, for the most part, separate from the main part of the
course.

In the following outline, the arrangement of the

material in two columns is intended to represent the double
emphasis from the very first, language and culture.

It is

intended to mean that the very first day will give the stu
dents not only some strange new sounds and instruction in
how to produce them, but also a first taste of the charm of
a new people.

Not merely

n Bon

jour.

Comment allez-vous?"

but also a chart and some pictures of Paris. For home work,
assignments would be at first largely on the cultural side,
although in view of the phonetics emphasis work with the
phonetic alphabet and phonetic science would call for much
outside study.
10 Hagboldt, op. c i t . » p . 1 0 9 *
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LANGUAGE AND CULTURE FEATURES OF THE COURSE
LANGUAGE
Pronunciation; detailed phonetic explan
ation, with use of phonetic characters.
Tone, pitch, rhythm, grouping, sentence
cadence, accent.
Expression, gesture.
Aural training, listening.
Oral drill, reading aloud (individual
and unison), break-up of sentences
into units, controlled (or imita
tive) conversation.
Grammar and syntax inductively.
Idioms.
Written work on familiar material,fillin exercises; completion, substitution,
conversion; much use of blackboard in
drill and in demonstration of sentence
construction; dictation (with drill on
corrected dictations).
Questioning: questions on content, re
casting of thought, sentence comple
tion.
Synonyms, antonyms, paraphrasing, cog
nates and stem families (with simpler
principles of morphology).
Free reproduction of familiar material;
impromptu dramatization.
Free reproduction of corrected composi
tions.

CULTURE
One or two leading
cities, their lay
out, monuments,
environs; use of
travel, books, pho
tographs, maps.
Two or three main
rivers, territo
ries through which
they flow.
A very few histori
cal leaders, he
roes, heroines.
Ancient ruins, his
torical points of
interest; movies.
Type of government,
main features of
government.
School system.
Songs, hymns, lyr
ics; games.
Short Bible portions.

Later Development after Attainment of Oral and Reading. Skill
Increasing approach to conversation; use of foreign language
constantly in the classroom; practical phrases; word lists,
Prepared reading of passages, from Bible and literature.
Increasing use of literature (in variety -- not a predomin
ance of short stories and other fiction), and of cultural
material such as historical incidents, art, authors,
cians, composers, biography, cities, travel. There will
be both intensive and extensive reading.
Plays, dramatization.
Silent reading.
„
. QTWl
Continued advance in grammar and syntax. More genera± ana
formal treatment of grammar and syntax.
Use of notebooks.
Tests.
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SPECIFIC ITEMS OF THE COURSE
Vocabulary,

The first part of the course, based on

the memorized conversations, is an entirely active vocabula
ry of 500 or more words,^

The cultural studies would fur

nish in addition several hundred words of largely passive
vocabulary.

Entire vocabulary of the first year totals near

ly 1500 words and 300 idioms.

Some beginners* texts con

tain 2000 words; but many of these would be passive at the
12
best.
Constant attention to stem families increases the
available vocabulary considerably.
By the end of the second year, the active vocabulary
totals 1200 to 1500 words, and the passive vocabulary is con
siderably larger.

The use of word lists during the second

year was found valuable in the Milwaukee experiment.^
A stronger build-up of the daily and situation vocab
ulary is necessary in the course for missionaries than in
the ordinary language course.

Especial attention should be

given to travel and official language.

This includes buying

11 Coleman, Algernon, "Milwaukee Experiment in Read
ing," Am. and Can. Language Committees, Vol. 17. pp. 123ff.
12 Hagboldt, op, cit.. p, 116.

13 Ibid., p. 76.
14 Coleman, og. cit., p. 130; Prof. Toung»s list is
mentioned; another list is in Charles Duff, How to Learn a
Language. reviewed by Clements, Robert J., in~Ho3erh' Lah-~"
- ~™
guage Journal. Nov., 1946» pp. 431-435.
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tickets, passing customs, naming officials who will be met
and their offices and functions.

It also includes being able

to tell reason for coming, work intended, proposed length of
stay, and official connections.
Texts.

Jespersen desired to have texts which were

suitable emotionally and intellectually; they should be in
teresting, lively, varied; they should start with the most
necessary every-day vocabulary, and grow gradually to the
more difficult; they should be correct.1^

Institution

rtFrt,

applying the ASTP principles, had texts containing familiar
historical or other cultural material, such as the invasion
of Spain by the Moors, and Charles Martel at Poitiers.
Very few texts offer anything close to the dialogs used in
the Armed Forces intensive method.

Many start with articles

and activities of the schoolroom, or of daily life; but they
are not on the mim-mem, oral-aural basis of the ASTP conver
sations.
Collateral Reading.

It is all-important that outside

reading be not far beyond the familiar vocabulary range.

If

more than a very few words and idioms on a page need to be
looked up, progress is halted, and interest wanes.
~

There la

15 Jespersen, How to Learn a Language. pp. 23-37.
16 Matthew, o£. cit., p. 116.
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but little place for outside reading in the first year, if
the oral-aural basis is fully developed and if attention is
given as above indicated to the cultural element of the stu
dy.

During the second year, however, there may be as much

as 250 pages of collateral reading, and more in the third
year.^-7

(For use of collateral reading, see page 33.)

The insistence on variety and on cultural value will
more than double the effectiveness of the outside reading.
In addition to fiction there should be biography, history,
science, politics, folklore, and information about govern
ment, institutions, manners, and customs.Increasing use
of Bible passages should be made during the second and third
years.

Assignments for effective class reading are of very

great value.
Grammar and syntax.

The entire inadequacy of the in

cidental or functional grammar of the first year is brought
out by Radimersky in his Michigan State College study. There
is need of abundant employment in outside reading of the
points learned, and of time for them to become familiar.^
The second year makes possible a much stronger grasp of sim17 Cole, op. cit., p. SO.
IS Bahlsen, Teaching of Modem Languages, p. 30.
19 Radimersky, G.U., "Is toe Year of Grammar Enough'"
uuu&a*
Modern Language Journal. April, 1949, pp. 211-215.
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pie grammar, and also the addition of much new material*

It

is then time to have systematic details mastered, such as
declension, principal parts of verbs, and conjugation*

The

second and third years also make possible a much greater un
derstanding of and grasp of syntax*

Though the brief notic

ing of grammar points as they are met in the reading is very
frequently helpful, there are undoubtedly times for special
discussion like the "analysis sessions" of the ASTP method.
College students, moreover, do not need to be kept in the
dark as to grammatical theory.

The necessary union of prac

tice and theory is the most satisfying procedure: "We should
go constantly from theory to practice and from practice to
theory."20

The diagram of a sentence on the blackboard often

helps to the conception of a larger unit, and of elements in
their relation to the unit*^
Treatment of words*
attention*

Many words need to have careful

Giving the word's English equivalent is often a

hindrance, rather than a help to the student's grasp.

At

the best it is only a partial opening up of the word's full
meaning.

First of all the form of the word should be care

fully noted: its spelling; its sound as a whole; each ele20 Hagboldt, ££. cit., p* 54. This is also Judd's
position, Psychology of Secondary Education, pp. 309-320.
21 Cole, 0£. cit.. p. 69*
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mentary sound; its function in the sentence. For its seman
tic value, the first attempt to arrive at its meaning should
be by inference; but the limitations of inference should be
kept in mind, and a meaning so reached should be checked.^2
The word may then be compared with its synonyms and antonyms
and its cognates in Latin and English and other members of
the root family. Reference to its primary meaning, and to
its historical changes, will add to the meaning of it. Per
haps the word should be dramatized or pictured; perhaps the
use of it in a sentence, or even the inflection of it, will
help fix its meaning.23
Related to the explanation of a word is the attempt ito recall it later. Potter emphasizes the importance of at
tempting to remember the word instead of looking it up. For
the teacher to use it in a sentence, or to refer to the con
text in which it was first met, may effect the recall.24
Use of Notebooks.

The use of a notebook in the lan

guage course saves much time and conserves much more materi
al. Idiom, vocabulary lists, phrases, conjugations, declen
sions, proverbs and quotations, and special points of gram22

Hagboldt, op. cit., pp. 121-4.

23 Ibid., p. 70.
24 Potter, Franklin H., "Teaching of Vocabulary «
Classical Journal. Vol. 36, Dec., 1940, pp. 143-154.

mar and syntax, can be kept for frequent review.
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Notebooks

are of special value for prospective missionaries, because
much if not most of their material will have to be acquired
by observation and classified, instead of being furnished in
an orderly and well-printed book.

The experience in organ

izing and recording valuable material will enable the mis
sionary to undertake the task readily and intelligently. 25
aids and supplementary material.

A good pro

nunciation charts such as Bovefe f s, saves much time and ex
planation in beginning pronunciation drill.jn addition
to travel and art pictures, other pictures may be used as a
supplement in the study of the classics.

Alexander tells of

the use of pictures with Immensee in second year German.

As

the pictures were exhibited to the class, the characters and
their actions were described in German.

This greatly in

creased the interest of the class and its ability to grasp
27
the story.
Charts and maps often help to an understanding
of the story.

If the sound features are satisfactory,^^ the

life and character of the foreign people can be vividly preNida, E. A., Learning a Foreign Language. p.339*
26 Cole, o£. cit., p. 323.
27 Alexander, T. W., "The Picture Method in Second
Tear German," Modern Language Journal. Apr., 1950, pp. 302-4.
28 Angiolillo. Language and Area Studies in the Armed
Forces, pp. 110-122.
—
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sented to the class by motion pictures. Songs, games, plays,
and poems fix words, phrases, and emotional responses. Use
of a school paper in the foreign language introduces the vo
cabulary connected with current events, which leads to the
more difficult newspaper vocabulary.
In a course for missionaries, the most valuable of
all supplemental aids is the use of Bible portions and the
well-known hymns. Familiar content makes understanding of
the body of content rapid, so that there is time for contin
ued attention to the new idiom and vocabulary.
It is a common testimony from those who have studied
many languages that there is nothing the equal of the
gospel to get you quickly into the ability to branch out
and make the strictly indigenous story the basis of your
study.29
The use of phonograph records in the intensive meth
od worked to great advantage.

The untiring, accurate repe

tition encourages drill on the part of the student.
Writing. Writing has two distinct uses in the learn
ing of a language. In the earlier stages, in particular, it
is used as a means for the fixing of concepts and the facil
itation of drill. It requires pains, and demands accuracy.
?9 n^rnrnTngp Thomas F., How to Learn a Language, p.
56. Dr. Cumnlngs uses the gospeTTof~Jolui, vEich has a
ulary of 1000 words, nearly all of which are every-day words,
and whose situations are those of common Hie.
30 Aggeler, W.F., "The Army Language School " An Ap
praisal," Modern Language Journal, Mar., 1950, pp. 1 9 195.

63
Later, however, it is an end, when the student wishes to ex
press himself in composition.

The imagination calls up many

auditory images and their visual symbols, combines them in
appropriate order from many pattern forms according to idiom
and grammatical usage, and records them by means of kines
thetic graphic skills.

Writing a free composition is there

fore a consummate skill, culminating a series of steps of
development from the most limited and controlled responses
to the free play of thought in a field of many thousands of
familiar skills, concepts, forms, and symbols.

Writing is

therefore "indispensable in language learning,"31
FEATURES AND EMPHASES OF THE COURSE
Pronunciation and Phonetics.

A much more important

place should be given to phonetics in a language course for
foreign missionary candidates than is given in a regular
language course, because of the need which the missionary
will later have for phonetic skill.
Such a preliminary training in phonetics is of ines
timable value. For this reason the Edinburgh Missionary
Conference in 1910 said, "The modern science of phonetics
without doubt is of great use in the acquirement of a
correct pronunciation, and ought to be studied at home."
If possible, this training should be secured before going
abroad. It can be had only from a living teacher, not a
book*32
31 Hagboldt, ojg> c i t . , p . 1 4 3 - 9 .
32 Cummings, 0£. c i t . , p . 1 3 *
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Although many would question the need of the use of
phonetic characters in learning a European language, the
practice in the use of a phonemic romanized alphabet is so
important that it should be listed as an essential part of
the course,33

Nida says of the mistakes of the foreign mis

sionary in pronunciation,34
One of the great difficulties is that native speakers
of a language cannot tell U3 just how we should change
our pronunciation to conform to theirs. They can easily
detect that something is wrong, but they do not usually
know how to help us correct the error. . . Because we can
not find native speakers who are able to give us the
guidance we need in pronunciation, we should have some
orientation in the study of phonetics. . . .Some elemen
tary phonetic training is usually invaluable. . . • The
botanist . . .learns the fundamental characteristics and
the way of going about his analysis, and then he is able
to describe and identify forms that he has never studied
before. The same is true with the student of phonetics.
The practice in analysis and representation of sounds which
the study of a European language could afford is therefore
of strategic importance

"absolutely necessary"

so that

its omission would be a grave offense against the missionary-to-be.
In teaching a new sound the teacher begins with the
nearest native sound, and compares and contrasts it, by ex
planation of the physical structure and the functioning of
the vocal organs to make the sound.

Practice then begins,

33 Sciiauch, Margaret, The Gift of Tongues, pp. 25-6.
34 Nida, op. cit., pp. £6-7.

35 Ibid., p. 39.
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after having been "enlightened by theory."

Great skill is

required of the teacher for him to be able to recognize and
analyze the error made by the student in attempting to make
the correct sound. The correct articulation of the sound
mu3t also be accompanied by the appropriate musical element,
rhythm, pitchy color of tone, cadence.

Much patience is
36
needed on the part of both teacher and student.
Hand in hand with the careful explanation of sounds
should go an unwearying insistence on pronunciation, tone,
and rhythm.

This does not mean that Sound Number 2 will not

be attempted until Sound Number 1 is perfectly produced; nor
does it mean that pronunciation should interfere with fluen
The necessity is to speak, to attempt, to be willing to

cy m

make mistakes, to rush on.^

But constant, insistent review

of the formation of the sounds should be accompanied with an
equally persistent aural training.
a

"The very first lesson

foreign language ought to be devoted to initiating stu

dents into the world of sounds."33

In every lesson there-

ought to be impressed with the value of sound, "ths
39
basic and indispensable element of normal speech."
-—~

36 Hagboldt, op..cit.. 00, 4-6.
37 Barzun, Teacher in America, p. 13&.

33 Jespersen, 0p» cit., p. 145.
39 Hagboldt, o£. cit., p. 3.
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"To learn a language we must make primary use of the primary
system of symbolization, i.e., the spoken form of the lan
guage."^ 0
Closely connected with phonetic and pronunciation em
phasis is stress on grouping.

Attention should be constant

ly directed toward the most frequent and most important unit
of speech, the "stress group" (several words held together
by a thought).^ Only as groups, phrases, idioms, syntacti
cal forms, and other united combinations of words are mas
tered, can there be any fluency.
The skills in pronunciation, grouping, voice inflec
tion, rhythm, and cadence should unite to produce speed.

As

a rule the beginning language student does not realize that
unless he is speaking at proper speed he is not speaking at
all, that he cannot be understood without the linking of
tone, pitch, arrangement, and succession, as well as pronun
ciation, in the order to which the native ear i s accustomed"
The rate of five syllables per second must be maintained.«
There are four stages of oral wort in progressive
grasp of the language:*-'
4° Nida, op. cit., p. io.
41 Hagboldt, op. cit., p. 15

'

42 Cummings, op. cit., p. 53 , ,
43 Hagboldt, op. Cit., pp.

17>

•
5 ' Pa l»er,

Harold
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(1} Vocalizing sounds: elementary sounds, tones,
and inflections; combinations of sounds; flu
ent and correct pronunciation of words and of
groups with intonation and accent; elementary
sentences; conversational sentences. Practice
in reading aloud.
(2) Controlled or imitative speaking: recitation
from memory: asking and answering questions
based wholly on the text; drills such as con
jugations, declensions, sliding synopsis; us
ing synonyms, antonyms, paraphrase.
(3) Free speaking: summarizing a paragraph; relating an incident; explaining a passage or a
method; retelling a story one has read, or
one read by the teacher; conversing over familiar material.
(4) Conversational ability: ability to understand
speeches with fair comprehension, and to make
speeches after careful preparation; ability
to understand rapid conversation on practic
ally all subjects and participate on familiar
themes; complete facility — joking, punning,
using specialised idiom3 and proverbial say
ings.

]
\
f
I
;
j

Controlled speaking enters into the first and second year of
language work.

Free speaking, however, is much harder to

attain: if the student succeeds in employing it during the
third year, he has done well*

i1

Of great importance ia full

familiarity with material before controlled speaking is at
tempted.

If the student's work is corrected and often rei•

viewed, his mistakes can be eliminated much more rapidly.
The teacher has to strike a balance between so much correc
tion as to discourage the student, and so little as to let
him be careless: while we do not expect perfect prommcia£., The Oral Method of Teaching Languages. pp. 42 ff.J Jespersen, eg. cit.. pp. 97 ff.; Nida, o£. cit., pp. 10, !!•
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tion, we want no mangling.^4"

At the best, learning to speak

is a slow process, attained in successive steps, one topic
at a time, and only after many mistakes.45
Aural training. Deliberate, unceasing, progressive
cultivation of the ear is the speediest way to language pro
gress: understanding is half of the ability to

speak.46

The

entire class should have daily practice in listening, when
they merely relax to hear the language properly read or spo
ken.

Only conversation or narration is the subject matter,

and all is read at full speed, with all accuracy of intona
tion and grouping.

There is no reproduction on the part of

the students: this is purely aural training.^
Pargment4* gives four activities which aid in devel
oping aural skill:
(1) True—false statements bv the
A— e*
or characters in the flmiliar ?«t
teacher has made the statedSi Jf1!" ^he
replies, "Oui, c'est Set? or'.^n « ?
pas exact." He may receat
.2?' e n est
entlre state"
ment, if desired!
44 Cummings, op, cit.. p. 10- Pa,.,™,. „ „
Oral Work — Theory, Practice. Aims'"
/ M-S,i "Aural.
S'
nal. Nov., 1946, p. 496.
'
Modern Language Jour.
45 Hagboldt, 0£. cit,,

p.

l42,

46 Pargment, og. cit., p. 497,

47 Ibid., p. 497.
43 Ibid., pp. 49&.501.
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(2) Reproduction of the text, in response to ques
tions by the teacher. Key words, phrases,
idioms, are recalled. Questions must be
short, answers obvious.
(3) Oral reading. This develops pronunciation,
phrasing, and direct comprehension, and de
velops confidence. The teacher must insist
on correct pronunciation, rhythm, intonation,
grouping, and sentence cadence,
(4) Dictation, which is called "the most perfect
single exercise for training the ear and ac
quiring a language," and employs ear. voice,
hand, and eye. It must be from familiar ma
terial, though perhaps only a summary if it
is taken from a long selection. The selec
tion must be read, with proper speed, inton
ation, and grouping; it is not a spelling
lesson of detached words.
The importance of dictation depends on its being corrected
at once, studied, and recalled. Only in this way will the
students treat it seriously. Cole suggests student correc
tion (but not grading) to save the time of the teacher. De
grees of difficulty of dictation are three: those which are
entirely repetition; those which are the same except for ad
justment of form (as changing affirmative to negative); and
those which are made up out of familiar

material.^9

Hagboldt^O xiSts other activities for ear training in
addition to those mentioned above: speaking in concert; lis
tening to records, songs, lectures, plays, radio programs;
and language clubs. If a native speaker of the foreign lan~
49 Robinove, Muriel Netzorg, "Four Steps and a Level
Road," Modem Language Journal. Feb., 1949, pp. 4#-50.
50 Hagboldt, 0£. cit:«, p. 112.
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guage is available, speaking with him would be the best of
all ear training.
Elementary linguistics can be introduced in the first
of the course by a general explanation of phonemics and ap
plication to the language being studied.

In the second and

more particularly in the third year, morphological princi
ples, umlaut, ablaut, and continual reference to stems and
cognates will make the student aware of the significance and
value of linguistic science.

The scientific explanation of

forms and etymology, though not an integral part of the lan
guage course, helps the understanding of the student, and so
serves to maintain his interest in the language.^ The iden
tification of the language being learned in its place among
the language families, general remarks about inflection, the
noting of phenomena of derivation, and reference to Grimm*a
law, all prepare the student for the more formal approach to
linguistics which he will make later.
Grammar drill.

In the second and third years, after

many if not most of the principles and forms of grammar and
syntax have been met in reading and become familiar, there
should be some time given to formal grammar.

The adult mind

demands classification, synthesis, the comprehensive view,
51 VSSnSnen, Veikko, "Linguistics in the Classroom,"
Modern Language Journal. May, 1950, p. 350.

76
accuracy of detail.^

Declensions, conjugations, treatment

of subjects (as, e.g., conditional sentences), clarify and
strengthen the student's understanding, rather than to con
fuse and discourage him as they do at the beginning of lan
guage study.
Devices to vary the grammar and syntax drill will be
helpful, as they prevent monotony.

The game of Make It is

used to test skill on verb forms: a form is given, and some
member of the class is told to make it into another form {if
the present active is given, it i3 made passive; if the 2nd
person is given, it is made 3rd; etc.).

In the Relay Race

the class is divided equally, and as many forms as there are
members of each team are written on the board; the first one
in the row writes the first form called for, and then passes
the paper back; and each member of the team writes a form in
turn.

The sliding synopsis has been mentioned above.

erals lend themselves to much variation in treatment.

Num
Abun

dant use of the blackboard by both teacher and student gives
variation and deepens impressions; and for diagramming sen
tences and showing the relationships of parts the blackboard
enables everyone In the class to see, as sections are put in
52 Sparkman, Colley F. f "A New Language Must Be
Spliced onto One's Native Language," Modern Language Journal.
May. 1949, pp. 355-362; American and Canadian Language Com
mittees, vol. 13, p. 41j Harris, Julian, "Assumptions and
ImplementaHonsof the intensive Method," Modern Language
Journal, Nov., 1949, p. 520.
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place or manipulated*53
Two specifications on the Outline of the Course in
regard to reading have been dealt with in the discussion of
reading: the necessity for both the intensive and extensive
types, and the frustration which results from the assign
ment of collateral material which is beyond the range of the
student,5**-

The actual physical strain which results from a

great number of fixations of the eye in unfamiliar material
is exhausting,55
The necessity of keeping the reading within the cul
tural theme has been emphasized under objective.56

Fenton5?

notes the abundant use in the irea Studies of the compara
tive method, "continually drawing contrasts between the cul
ture under study and our own."

Every effort should be made

to heep alive the interest of the missionary student in the
"fnL]°f TO!

130thu

"^SSestions"

% I ™ a/
xbid., pp>

54 Supra, pp.

97 ff»

Col-

HZ* cit., p,

32> 33#

55 Hagboldt, op. eit.,

pp.

^

56 Supra, p, 60.
57 Fenton, W.Np. &2; quoted by A,J.
guage Teachers," Modern

«

Amer-?
ay* l950>

P. 342.

I
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culture and people being studied, so that he will be the
more able later to make a passionate and devoted study of
the people of his adoption. If the ardent patriotism of the
Zionist Jew was a sufficiently strong motive to bring about
the revival of Hebrew after over two thousand years of dis
use,

the dire need of a people living in darkness oughtto

be sufficient

to keep the missionary candidate persistently

after the language until he has surmounted its difficulties,
and after an understanding of their culture until they feel
59
that he is one of them.
Memorization. There is much argument about the dif
ferent types of memory, visual, auditory, and motor.

Taking

sides can be avoided by Hagboldt*s admirable expedient; use
all three.This is best for the class as a whole, and the
one-sided student will improve on his weak points. More im
portant than the type of appeal Is the forcefulnes3 of first
impression followed by ample repetition on the part of the
teacher, together with interest and will on the part of the
student.^* The use of logical connections of words, clauses,
58 Spiegel, Shalom, Hebrew Reborn; the story of the
tremendous interest in revived Hebrew.
59 Nida, o£. cit., pp. 5, 12, 228.
60 Hagboldt, OP. cit.. pp. 95-8.
61 Ibid., p. 99.
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and sentences is an "indispensable factor in all learning
and remembering."

62

The teacher can also greatly aid the

memorizing process by the use of variation. The narrowness
of the span of attention can be not merely overcome but even
utilized by presenting a series of aspects and associations
for the word or idea under discussion.^

"Roll it over and

over incessantly, and consider the different aspects and re
lationships of it at every turn."^
Tests.

Tests given weekly or oftener, and monthly

over larger sections of work, economize time.

They enable

the student to see his progress; they serve to reveal weak
nesses and get them corrected; they show the place of the
student in the class; and they serve as an "incentive to the
will to improve," by giving the student an opportunity to
Ac
demonstrate his improvement. J
Very simple tests are possible from the first: cor
recting a false statement; marking a statement correct or
incorrect: replacing a wrong word with the right one; com
pleting a sentence from multiple choice: answering questions
on a paragraph after reading it: vocabulary questions, with
62 Ibid., p. 75.

63 Ibid.. p. 69.

64 Helmholz in James, Psychology: quoted by Hagboldt,
Ibid., p. 69.
65 American and Canadian Committees, vol. 1&, P« 44;
Hagboldt, op. cit., p. 65.

words in context; questions on functional grammar.
CONCLUSION
Three years of a modern European language with a com
bined oral-aural-cultural emphasis, and with supplementary
aids and ample reading, should equip the missionary candi
date with a correct speaking ability, a deep fondness for
the people and country studied, and a group of skills which
will greatly aid him in the learning of an aboriginal lan
guage on the field. He will have a sufficient grasp of the
language to be able to continue reading, in both the current
events, literary, and religious fields.
Even with the proper objectives and method, success
of the language course depends largely on the teacher and
skillful manipulation of material with the individual needs
of the students in mind. With patient, accurate, insistent,
and at the same time sympathetic pursuit of the established
ends of information and skill, the teacher will enable the
student to advance constantly and confidently.
bb Charly, Harry Theodore. WUSAFT»«

,
Curriculum,"Modern Language Journal, March, 1950^, ?§Sage
Hagboldt, o£. cit.. p. 12s.
»
p. 193.

CHAPTER IV '•••
THE COURSE ON

ttHOW

•

TO LEARN A FOREIGN LANGUAGE"

For All Missionaries
Many people have vague notions and fears in regard to
the learning of a foreign language. Few would think that it
is possible to make direct preparation for the task so as to
undertake it efficiently and scientifically.
That this is an important consideration is evidenced
by the fact that there are approximately one thousand lan
guages in which there is no Christian message: not a single
chapter of the Bible has been translated, and there are no
songs or Christian literature.1

If the bare force of one

linguist, one translator, one ordained missionary, and one
teacher, be provided for each language, thousands are ,1.
ready involved. If there is help for those who are going to
learn a foreign language, it will be a substantial factor
toward the success of the missionary cause.
There is help, adequate help, scholarly, scientific
experienced help, on the problem of how to learn
inal language. Pioneering.m this fleld

was

" ab°rl«-

Cummings, who had worked i„ „rd« and several ^
and in 1916 published How to Learn

U
Lan &
--assuage. In 1937 Ida
1 Nida, Eugene A
Ma u
• v"
filbla-Icaaslalor, Jan.,'i95§f 5^
2id Problem, ,
—»
Th#
a
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C. Ward, for the International African Institute, published
Practical Suggestions for the Learning of an African Lan
guage in the Field.

In 1950 the Foreign Missions Conference

of North America published Learning a Foreign Language. by
Dr. Eugene A. Nida, Translations Secretary of the American
Bible Society and Associate Director of the Summer Institute
of Linguistics, one of the foremost linguists of the present
day.

From an acquaintance with scores of languages and with

hundreds of specialists in language the world over, Dr. Nida
presents an orderly work which covers the field.
Following the trail of Jespersen, Bloomfield, Palmer,
Sweet, and Cummings, Nida holds to the oral-aural-cultural.
His procedure is decidedly that of the direct method.

With

deep respect for native culture, he shows the advantages of
an acquaintance with the folklore and stories which are very
worthy literature, even if not written down.
Published expressly for foreign missionary candidates
by the conference which represents many of the leading mis
sion boards of the world, Learning a Foreign Language sets
before the missionary just what he needs to know on this
subject.

It might be supplemented, if a little more detail

should be desired along some particular line, with reading
on oral-aural procedure, additional specific lists of words,
or more study of phonetics or some other branch of Unguis
tics.

Dr. Nida f s Linguistic Interludes presents the field

S3
of linguistics in an informal and non-technical manner, and
would be an excellent reading book or supplement to the main
course*

But the book covers the field of its subject amply

and authoritatively: it presents the need, the possibility,
and the method of learning an aboriginal language.
Learning a Foreign Language takes up the following
subjects, to each of which a chapter is devoted:
Language learning: necessity; value; cultural el
ement.
Principles: a powerful insistence on the oralaural base, drill, and direct contact.
Methods to be used under various possible condi
tions.
Morphology1**'^116
of phonetic problems.
Syntax,
Semantics.
Thus the author has given the missionary student a fair and
full view of the problem before him, and has opened up to
him the problem and given him full encouragement to under
take it successfully. The condensed treatment of the lin
guistic sciences is a great accomplishmeiit; but this is in
addition to a clear and emphatic explanation of what learn
ing a language means and the various conditions under which
one may have to undertake the task.
imS^SS. learni^.

Dr. Nida

presents striking 1„

stances of disaster due to failure to learn a language
insists that languages can be learned.

b t

Personal pride' a

a retiring manner, preconceived notions of language

Bk
"help" of older missionaries, lack of time, are among the
reasons given for failure to succeed.

The five states of

proficiency in grasp of the language2 set forth clearly what
can be done — a conception which many a missionary has not
had before him, a road of successive attainment along which
he has not traveled.

The value of learning the language is

due to its supreme worth to the native: "A people's language
is their most distinctive possession; it is the shrine of
their soul.It is also due to the fact that the great mes
sage which the missionary came to proclaim cannot be con
veyed without the mastery of the tongue
Principles.

Dr. Nida asks the student, before start

ing in, to banish such notions as the inadequacy of primi
tive languages as means of communication, their being lack
ing in grammar and literature, and the expectation to find
an explanation for everything. He then sets forth the fun
damental order in language learning: listening, speaking,
reading, writing, which is contrasted with the grammar meth
od as learning to swim in water is contrasted with learning
to swim from a book of instructions.5

With this fundamental

~
2 Pages 10, 11. All references in this chapter are
to the pages of Learning a Foreign Language.
3 Page 11.
5 Pages 21, 22.

pa^e 12'
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order the author links closely the importance of environment
to give meaning to the acoustic impression*^

This points up

the necessity of constantly improving the auditory memory.?
Mimicry is called the key to language learning, and
it is described as consisting of three phases: (1) acute and
constant observation, (2) "throwing oneself into it," and
(3) continual practice.^

As important as is the willingness

to keep making the strange new sounds is the persistence in
use of them to the point of automaticity, which is called
Q

"overlearning•"

The language must be put to use, in both hearing and
speaking.

Sitting and listening to conversation and visit

ing are the best ways of getting the "feel" of the new lan
guage.

The person who is talkative and sociably inclined is

much more likely to succeed than the one who is retiring.10
Methods.

In speaking of the learning of a language

such as a European language,11 Dr. Nida makes special refer~~

6 Page 23•

7 Page 23. So Cummings, How to Learn a Language, p.
19; "Learn to hear exactly...The ear must be trained to hear
discriminately and correctly."
& Page 24.
9 Pages 25, 26. Cf. the quotation from Cummings,
supra, p. 52.
10 Page3 27, 2g.

11 Dr. Nida mentions

$6
ence to the intensive method and its practices, including
the dialog form of the material containing the common vo
cabulary.^^

He advocates a similar arrangement of material

when one works with a native tutor in languages where there
is already a grammar, and in aboriginal languages where the
informant may know an intermediate language.^

The needed

general phrases and vocabularies are indicatedand methods
of obtaining them are suggested.1^-

Plans are also given for

getting acquainted with nouns, verbs, adjectives, and ad
verbs (or their equivalents) and "frames," typical sentences
which may be used a3 patterns.15

Formal grammar may be sur

veyed briefly early in the course, as a tourist looks over a
guide book; but the study of it is not begun until speaking
skill has been attained.^

In addition, native literature

has the three-fold value of helping one grasp the language
also Burmese, Chinese, and Malay, for which schools now ex
i s t . He m e n t i o n s t h e u s e o f t h e i n t e n s i v e m e t h o d a t Y a l l
Cornell, the University of California, and the Universitv'of
Michigan. Chinese and Japanese are taught at Tale Tho
ternational School tNew York City) .Seattle School Zr
Pacific, and the University of California at Berkley
the conversational and culture emphases are strong)? (where
12 V. supra, pp. 39, 57*
13 Pages 33-35*
14 Pages, 39, 42, 56, 60, 6l«
15 Pages 64-74*
16 Page 55*
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better, introducing one to the cultural heritage of the peo
ple, and getting the respect of the natives. 1 ?
In increasing vocabulary, one always uses phrases or
sentences: not merely the word "stove," but the entire sen
tence, "The stove is hot."

Constant use, constant listening

and seeking correction are important recurring themes.
A good teacher, especially the linguistically trained
native teacher, is hard to find. 1 ^

Dr. Nida explains sev-•

eral ways in which the missionary may make up for the lacks
or inefficiency of his tutor. 1 9

A more difficult problem is

that which is set by older missionaries who have not learned
20
the language correctly but insist that they are right. ,
If a missionary starts to work in a language in which
no one has worked before, he has to begin by pointing at ob
jects and mimicking.

He attempts to find how to ask primary

questions of inquiry, such as "What is that?" 21

By taking

notes on vocabulary, phrases, idiom, and grammar, and later
by recording stories, he gets material for a dictionary, and
a grammar.

22

1? Pages 75-77*
13 Pages 32, 36. Cf. Cummings, ££. cit., p. 30.
19 Pages 3^-43*

2 0 Pa & e

52 *

21 Pages 32, 51. Cf* Cummings, o£. £it., pp. 31 ff.
oo »
- i l 75 rf Dr. Cuiamiugs* use of the Gos
pel of J o h n ! g 6 H e m a n i p i l a t i s t h e s e n t e n c e s o f J o h n 4 : 7 f f . ,
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Phonetics.

Correct pronunciation includes two other

considerations besides the sounds of the individual charac
ters and syllables; the timbre of the voice, and the sen
tence rhythm.

"The sounds of every language are distinc

tive."^
The charts in Chapter IV of Learning a Foreign Lan
guage are clear and complete.

These include in particular

the diagram of the vocal organs, the degrees of lip round
ing, the chart of consonants, the diagram of the basis of
the vowels, and the diagram of the tone possibilities of the
three- and four-register systems.
Consonants are divided into four main divisions and
there are eleven more subdivisions.

To the treatment of the

vowels in five classes is added a discussion of the three
prosodic features, length, tone and stress.
which he uses as his memorization material. Not only are
new sentences made, but outside words are added. "Please
give me a drink" becomes "Please give me a chair, a book,...
He also introduces the first use of prepositional drill, and
after Lesson 6 adds more prepositions, then the copula verb,
possessives, and conditional sentences. Adverbs, relative
clauses, and comparison are the next subjects introduced,
all in memorization of "frame" sentences, not as formal sub
jects of grammar. Substitution drills and other devices of
manipulation, in constant review of all the preceding sen
tences and vocabulary, maintain fluency within the vocabula
ry range. (0£. cit.. pp. 33 ff.)
23 Page 66. Cf. Dr. Gumming's definition of pronun
ciation as being pronunciation "in the sentence, spoken as
it is when it actually conveys thought." He refers to the
characteristic voice timbre of each race, which is due to
the organic basis of its sounds. (0R» cit.. p. 17.)
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Phonetic problems are considered to be three: sounds
which are similar to English and yet different; sounds which
are somewhat like English sounds, but are formed in a dif
ferent way; and sounds which are entirely different#
Under "mastering foreign sounds" are given detailed
devices for determining the amount of aspiration, nasaliza
tion, and glottalized consonants, and directions on how to
watch and compare one's pronunciation.

As in previous chap

ters, the student is urged to invite correction.
The remainder of the chapter is devoted almost en
tirely to the problems of an alphabet, with the intention of
having it as nearly phonemic as possible.

The phoneme covers

a group of distinguishable sounds, but the group is distinc
tive and is distinguishable from other groups.24 Under "practical suggestions" are listed the markings which may be giv
en to consonants and vowels to indicate phonemic differen
ces. The chapter closes with suggestions for writing the
sentences of the native informant and a brief section on the
value of gesture.
While necessarily condensed, the view of phonetics
contained in the chapter is masterly and i„clusive
thor mentions texts which treat the subject mora thoroughly"
as a "minimum unit of distinct!^'3 ^e^inition of a nh
Peter, Language Learning, p. 79™ sound -feature." (Hagboldt
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These texts are the ones which will be considered in a suc
ceeding chapter.

The equipment furnished here, however, is

sufficient to enable the alert missionary to find his way in
the world of sounds.^5
Morphology. Chapter V opens with an explanation of
the value of grammar as a "very convenient tool for acquir2
ing more rapid and accurate facility in speaking."
Many
definitions lead into the general field: morphemes, morphol
ogy, syntax, isolating and combining languages, segmental
and suprasegmental phonemes, tones and stresses, phonologi
cal surroundings, allomorph, roots, stems, clitics, and cat
egories.
The wealth of material taken from dozens of languages
is revealing to the student of the impossibility of having
any set pattern and of the immensity of the task of learning
to handle a new tongue.

The four rules for determining the

bounds of a word2''' are a masterly presentation, and the list
of categories is very valuable.
The burden of the chapter is to prepare the student
to work on his language and to know how to proceed in figur25 Other approaches to the subject may be found in
Bloomfield's treatment of phonetic elements (Bloomfield,
Leonard L.. Language, pp. 79-124), and Handschin's chapteron pronunciation (handschin, Charles H., Methods of Teaching
Modern Languages. pp. #9-119)•

26 Page 153.

27 Pages 174-5.

2# Page 179.
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ing out the grammar.

Enough reference i3 made to English to

show it not as a yardstick but as a peculiarity in the midst
of the many peculiar languages of the world.
Syntax.

Syntax now takes its place in the course as

the most important and most difficult part of language learn
ing.29

The way words are put together in a sentence is more

important to meaning than correct forms or correct pronunci
ation.

rtIt

is true that wrong pronunciations tend to mark

us most conspicuously as foreigners, but awkward word order
and syntactically incorrect constructions can be even more
irritating to the cultured native speaker."^0
Putting words together in a sentence involves unit
ing them in small groups and then putting all the groups to
gether.

Dr. Nida takes up the three considerations involved

in phrase construction: order, juncture, and form.

Sandhi,

phonemic juncture, concord, government, primary and secon
dary restrictions, and differences between principal and
nonprincipal verbs are defined, treated, and illustrated.
Not only do the syntactical functions of phrases have to be
29 Similarly Farley, Fred L., Art of Language» vol.
2, p. 3231 "From the standpoint of language as the expres
sion of man*s mental processes, • . • syntax is the most
important subject of all." He also quotes Kennedy, Arthur G.,
Current English, p. 467: "Now that we have observed the making # # # of word bricks9 we come to the wore challenging
problems pertaining to the building of our grammatical
house."
30 Nida, op. cit., p. l&l.
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classified, but the words of each phrase have to be given
their significance and order.

It is important to note that

tone changes, as well as changes in vowels and consonants,
are employed to indicate relationships of words to each oth
er.

Phrases are classified as endocentric and exocentric,

and as in coordinate or subordinate, and paratactic or hypotactic constructions.

In working out the syntax of a sen

tence, we find the various groups of which the sentence is
built — it3 "immediate constituents" (as noun with its at
tributive, verb with adverb), and then note how these immed
iate constituents are put together, both in relation to each
31
other and in relation to the sentence as a whole.
Both the
ability to build phrases and the ability to tie them togeth
er in sentences must be cultivated by drill with many varie
ties of syntactic patterns.

The suggestions in the list of

five types of details to observe in order to determine syn
tactical structure indicate the main line to follow in order
to obtain practical skill in syntax. Of equal importance is
the list of suggestions on how to get errors of syntax cor
rected so as to avoid a word order which "sounds like a
crooked trail.
Semantics.

As in other fields of linguistics, mis

conceptions often bar the way to proper investigation.
31 Pages 205-7.

32 Page 209.

For
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the correct approach to the search for meanings, Dr. Nida
deals with the popular ungrounded ideas of evidence for ev
olution in languages, the possibility of a basic vocabulary,
the inconsistency of native informants, and the idea that
aboriginal languages cannot find terms for modern mechanical
inventions.33

The basic principles in regard to synonyms,

equivalents, ambiguities,- changes in meanings, and areas of
meaning, are demonstrated from various tongues.
As important as these principles is the fact that in
different languages phenomena may be considered in very dif
ferent ways from those to which we are accustomed.

Tasting

with four different senses, having only three colors, biting
the king, killing a hole, and using varying organs for the
seat of many emotions, are all proof of the fact that "words

34
are not semantically fixed elements."
Culture, however, ha3 the deepest significance of all
for semantics.

"Putting leaves on a man," "spreading a clean

rafia carpet," going to a "gluria" (from gloria). and "hav
ing onets head taken out," have no meaning other than that

which the culture of their language assigns them.

Not even

35
onomatopoetic words have any similarity in many tongues.

Practical suggestions are given for the making of a
dictionary file.

But the missionary is warned against ask-

33 Pages 210-13.

34 Page 221.

35 Pages 221-5.
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ing the question, "What does it mean?*
isj "How is this form used?M
text.

The proper Inquiry

The word must be got In a con—

Words have meanings only "in terms of the environ

ments in which they occur,"^
CONCLUSION
This brief survey of the text, Learning a Foreign Lan
guage. which so thoroughly covers the field and furnishes a
wealth of reference to scores of tongues, shows that, if it
is properly taught, it will give the missionary candidate a
basic comprehension of the four phases of language to which
as a practical linguist he must direct his attention; (1)
the sounds, (2) how morphemes are put together to make
words, (3) how words are put together to make sentences, and
(4) the meanings of morphemes, words, and combinations of
words*^
With a modern European language well in hand and with
this general approach to linguistics emphasizing so strongly
learning the native culture, the missionary ought
to face his language task not only confidently, but with the
highest anticipation.
36 Page 227.
37 Page 210.

CHAPTER V
COURSES IN HEBREW OLD TESTAMENT AND GREEK NEW TESTAMENT
For Ordained and Theological Missionaries and Translators
IS A KNOWLEDGE OF THE ORIGINALS ESSENTIAL?
In Chapter I it was necessary to ask whether the study
of a European language would make the prospective missionary
better able to learn the language on the field*

The present

question is in reference to three specialized groups: the or
dained missionary, whose work will be primarily preaching and
evangelization; the Bible teacher, who will ground the native
church in the Christian truth and practice; and the transla
tor, who has the overwhelmingly important task of furnishing
the native church with a version of the Word of God in their
own tongue.

The question is whether each of these classes of

missionaries will have a better grasp of Christian truth and
be better able to pass it on because of their knowledge of
the Old Testament in its original Hebrew and Aramaic and the

New Testament in its original Greek.
The one and only issue Is whether the English (or any
other) translation accurately and fully .xpre.s.s the intent
and the thought of the originals.

All the e.pbasis of the

,o0n on the immense difficulty which
preceding chapters has been
nrnress thought in another tongue;
one meets when trying to exp

' <i

J|

the task of getting hold of words, idioms, and conceptions
imbedded in the culture, which are organised very differ
ently from those to which one is accustomed in his native
language, and of learning grouping and syntactical rela
tionships which do not parallel those of oness native lan
guage.

If this holds for the transfer from English to any

other language it holds equally well for that from any oth
er language to English.

Hence it would be folly to expect

that the English or any other translation is an adequate re
production of the thought, feeling, emphasis, meaning, and
intent of the original#
The Greek language, while having more elaborate in
flection and syntax than English, is nevertheless much more
closely related to English than the Semitic Hebrew with its
basically different organization of the verbal system and
its syntax and idiom that are very foreign to English. In
regard to the culture, the heritage of western civilization
from the Greeks is far greater than that obtained from the
Hebrews.

Yet even the translation of the Greek New Testa

ment presents many difficulties.

The Gospels alone contain

more than seven hundred ambiguous readings (cf. John 1:9,
which may be "the true light was coming into the world" or
"the true light lights every man coming into the world").
1 Nida, Eugene A., Bible Translating, p. 57.
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Although the Authorized (King James) Version retains
most of the lengthy sentences (many relative clauses and oth
er dependent constructions strung out) which Paul used fre
quently, many translations into English and other languages
(including the 1946 RSV) break them up.2

The persistence of

the AV in the use of psychological idiom which is entirely
foreign to English (such as "ye are straitened in your own
bowels," II Cor. 6:12) is a seriously disqualifying factor
for its use by English-speaking people as a basic text for
translation.

Still more serious is its constant alternation

of synonyms in the translation of a given word for, no other
reason than that of variety (so stated by the translators in
their introduction) and the similar interchange of English
synonyms in the translation of a group of synonyms in the
original.3

Sheol is one of many word3 which have a confus

ing and inaccurate variety of renditions.
Many texts are left hopelessly insignificant, without
any apparent meaning or relationship to the context before
or after: in Psalm 65:13, in the midst of the' account of a
great battle and overwhelming victory whose story is being
told, some people are lying among pots and are like a dovevs
wings.

It is as fully denied to the American who fails to
2 Ibid., p. 15.

V. Eph 1:3—14 in RSV, and Segond.

3 As in Psalms 35:4; 40:15; 69:20; 70:3; etc.
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get hold of Hebrew and Greek language and culture to enter
into the great conceptions of the Bible as it is denied him
to enter into the confidence of a foreign people if he fails
to get hold of their language and culture.^
The minister, teacher, or translator of the Word of
God should be primarily one who knows the Book with which he
is dealing, and therefore cannot afford to neglect the orig
inals. If he would know what prophets and apostles have
said, he must know their languages, lands and times.
Failure to read and study the Bible carefully i3 the
basis of a great many errors in translating . . • The
study of the natural and cultural environment of Bible
times is especially important. In order to find the
closest equivalence in native culture one must be acquain
ted with the form and function of such an item in Biblical
culture. Adequate preparation in Biblical studies forms
an essential prerequisite for all types of Bible trans
lation . . . The translator must have an adequate prepara
tion in cultural anthropology. In fact it may safely be
said that more mistakes are made in translation because
of failure at this point than for any other reason • • • .
He must be able to analyse accurately the behavior pat
terns of the society in which he is working, • • • ®°
that he may compare the cultural item of the Bibical ac
count with the functional equivalent of the aboriginal
society. . . . Every sentence is a set of symbols for the
behavior and thought patterns of one culture translated
into another set of symbols representing different be
havior and thought patterns.5
5-Tbe word given as "pots" in the AV is "sheepfolds"
in Gesenilis and in the French, German, and some English
translations. If the gold and;si^er of the dove 3 ^Jgs
is connected with the spoil, the meaning is clear. V. Jud. 5.
16 to see why the shepherds were not away fighting.
5 Nida, op. cit., PP» 57-62.
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Both the British and Foreign Bible Society and the
American Bible Society have this statement in their Guide
for Translators concerning the "Text to be Followed":

"The

Board desires that, wherever practicable, versions should
be made and revised from the original Hebrew, Aramaic, and
Greek."
VtfHAT METHOD SHOULD BE FOLLOWED?
The grammar-translation method has held almost undis
puted sway in the study of the classics and the Biblical
languages.. The conversational objective cannot, of course,
be set for the study of the Biblical language; but there is
no other part of the objective or method followed in Chap
ters III and IV which would not make the study of it more
vital, more meaningful, more rapid, more pleasant, than the
traditional method.

Insistence on correct pronunciation,

oral and aural training and much reading, complete memoriza
tion of material at the start, manipulation, functional
grammar, and constant interweaving of the culture, will do
as much to vitalize the study of Biblical languages as that
of any other language.
A huge time saver in the study of Hebrew would be the
use of & Romanized transcription.

This is considered essen

tial in the study of Arabic, whose characters are extremely
difficult to master because of their utter strangeness, the

100
r i g h t t o l e f t d i r e c t i o n , and t h e i n d i c a t i o n of vowels by the
system of p o i n t i n g .

Wh ile Hebrew l e t t e r s a r e not s o com

p l i c a t e d and do n o t have t h e v a r i e d f o r m s , they a r e hard t o
m a s t e r , and t h e two o t h e r p o i n t s of d i f f i c u l t y , d i r e c t i o n
and pointing f o r v o w e l s , a r e t h e same a s i n Arabic.

Either

t h e system formulated by t h e Council of t h e Royal A s i a t i c
S o c i e t y o r any o t h e r s u i t a b l e system o f t r a n s l i t e r a t i o n
would save t h e s t u d e n t from t h e g r e a t handicap of t h e Hebrew
alphabet.^

Far more would be accomplished i n t h e f i r s t year

and s t i l l more i n t h e s e c o n d y e a r .
I n t r o d u c t i o n t o t h e language and c u l t u r e would take
a l l t h e time a v a i l a b l e t h e f i r s t y e a r .

The second y e a r ,

however, would a f f o r d o p p o r t u n i t y f o r d e a l i n g v i t h p a r t i c u
l a r problems of meaning, e x e g e s i s , and c u l t u r a l s i g n i f i c a n c e
which would be of s p e c i a l i n t e r e s t t o t h e m i s s i o n a r y , and
chiefly to the translator.

The s p e c i a l passages mentioned

i n t h e course on B i b l e t r a n s l a t i n g would have f a r more s i g 
n i f i c a n c e when t h u s s t u d i e d i n t h e language i t s e l
The t r a i n i n g i n l a n g u a g e f u r n i s h e d by t h e Semitic
conception of t h e v e r b , S e m i t i c s y n t a x , and Semitic grammar,
t o g e t h e r with t h e m a s t e r y o f t h e Hebrew pronunciation (on
—

»
. .
t o„„nnor_ Sudan Colloquial Arabic,
6 Trimingham, J *
(Oxford University P r e s s ,
j
-in n r i n t e d i n B i b l e House
r
e
f
r
7 The a l p h a b e t
* ? * r e i g n B i b l e Society7~^dSTr^
P a p e r s . No. V, B r i t i s h a n d Foreign
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the basis of the true Semitic values, not that of speakers
of Yiddish), broadens the missionary^ linguistic experience
materially.

If constant attention is given to roots and the

cognates found so frequently in Greek, Latin, German, and
English, semantic insight is increased.

Analogy to other

languages helps to enlarge the grasp of syntax and grammar.
The keeping of complete notes on all translation ac
complished will make the value permanent.
form is that of the 4"x6" sheet.

A most convenient

Lists of synonyms, groups,

prepositions, syntax or grammar summaries, and similar refence material, can be kept to good advantage on the same
type of sheet or in a notebook.
Mastery of the aorist as differentiated from the im
perfect, and of the force of all participles, will clarify
a vital point in language.

The student of Greek should be

kept constantly conscious of the accuracy, power, and beau
ty of expression in which this language excels.

The signif

icance of the special words which are used in Christian doc
trine should be a special feature of the course.

The force

of the Koine, truly a "common" language, ought to be made to
impress the student and set his standard of dealing with the
Christian message.
It should be carefully borne in mind that the Greek
New Testament was written in a colloquial form of speech.'
For the most part it was written in the style in which
the average unlettered man of the Hellenistic world
spoke. Because of this "unliterary" quality it was
frowned upon by the trained writers and critics of the
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Greek world. Its appeal, however, was to the man in the
streets for it spoke clearly a language which he under
stood.
Cultural material from the Koine will not only heighten the
Greek New Testament vocabulary but also make New Testament
times live,

Variant readings should be constantly noted,
CONCLUSION

Since the English translations are far from perfect
renditions of the thought of the original Hebrew and Greek,
it is essential that the ordained missionary, the teacher,
and the translator learn the Old Testament Hebrew and New
Testament Greek language and culture.
be made to the Koine.

Much reference should

The oral-aural-cultural method should

be used, a3 in the study of a modern language, excepting the
development of conversation.
Special attention to linguistic features and items
which will help in translation will make the course more
valuable.

Notes should be taken in a convenient form for

preservation and. ready reference,
8 Nida, op,, cit,. p, 17*

CHAPTER VI
COURSES ON BIBLE TRANSLATING AND ENGLISH TRANSLATIONS
For Translators
POSSIBILITY OF A COURSE ON TRANSLATING
As in one of the most technical fields in all the
world, that of learning an aboriginal language, the mission
ary has the excellent help presented in Chapter IV, so in a
still more technical and difficult field, that of translat
ing the Bible into an aboriginal language, the candidate who
has chosen to work at this most exacting task in the whole
field of Christian service has adequate guidance.

In 1947

the American Bible Society published Bible Translating. by
Dr. Eugene A. Nida, the Society's Translations Secretary. To
this work is brought the same high scholarship, wide exper
ience, thoroughness, and devout Christian spirit, which are
so evident in the book by the same author studied in Chapter
IV.

Containing the Guide for Translators of both the Ameri

can Bible Society and the British and Foreign Bible Society,
as well as the author's studies, it makes available a full
understanding of what will be needed and what will be expec
ted in this line of missionary service.^"
1 Nida, Eugene A., Bible Translating
i_ .
lean Bible Society, 1947. TET^Gufde" Is in'the appendi^®1""
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OUTLINE OF BIBLE TRANSLATING
An inspirational scene opens the book — Cameroun
Christians hailing the arrival of the long-awaited copy of
the Bible. In speaking of "Men of the Book" Dr. Nida says,
To those who have had the privilege of completing
the task, no joy has seemed quite so great as that
experienced in giving to a new tribe of people the
heritage of the Word of God in their own language.
He reviews briefly the faith and purpose of some of the men
who made the Bible available to the common man, Tyndale and
his successor Wyclif, and others, and comments on the immen
sity of the task.2
In telling of methods of translation, the principle
of closest equivalence is set forth as the most desirable.3
Many notes on style, usage, meaning, structure, and inter
pretation define in a general way the work and the problems.
The demonstration of "areas of meaning" in the significance
of words proves the many difficulties of equivalence, the
need of the utmost care, and the impossibility of a com
pletely concordant translation.^
In speaking of "Languages and Dialects" the author
stresses the importance of an adequate translation in native
idiom. The advantage and disadvantages of translating into
the most important dialect, several, a combination, or into
& "Pages 3-10.

3 Pages 10-13.

U

Pages 14^29.
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a trade language, are discussed, and tendencies and reasons
5
are shown.
A leading statement of the chapter is that "so
far as is known, no really successful indigenous work has
ever been accomplished without some of the Bible in the na
tive language«"

Along with the duty of translation goes

that of teaching the natives to read.^

The missionary is

shown how to locate the limits of a dialect and the over
lapping of dialects.

The most important consideration of

7
all Is the personal life of the missionary#
With the use of the original languages, if at all
possible, the Bible Societies urge the use of any cognate
translation that may exist and of previous translation work
that may have been done in the same language.

Additions,

alternative readings, and the use of parentheses to indicate
added words, are discussed.
Preparation at home for the work of translating calls
for a thorough knowledge of the Bible, study of anthropolo
gy, and much linguistic training.9

Preparation on the field

includes collection of data, learning to speak the language,
methodical study of ethnology, and some experimental work in
translation#

10

5TageC31-49.
6 (Teaching natives to read is
the subject of Chapter VIII.)
7 Page 42.

3 Pages 50-55.

10 Pages 65-70.

9 Pages 56-64.
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The remainder of the book deals with the actual prob
lems of translation itself.

Chapter 6 outlines translation

procedure, including the procuring and use of an informant,
use of help3, way3 of finding meaning, many suggestions on
methods and efficiency, and the final checking for general
acceptance before the publication of a limited portion*^
Chapter

7,

on orthography, states the scientific basis of

the alphabet, defines phonemes, and discusses the problems
of practical adaptations of a scientific alphabet.

There

12

is a brief section on punctuation.

The largest section of the book has to do with the
words themselves.

Chapter 8 states the principles of equiv

alence, discussing the cultural significance of a word and
its linguistic status.

Adaptation is necessary if no equiv

alence can be found or if the literal translation would give
the wrong meaning.
acute.^3

Problems of partial meaning often become

The remaining chapters of this section^ take up

lists of words in regard to man, nature, material culture,
social culture, religious culture, and problems of linguis
tic equivalence.

The discussion of the significance of each

word, the different ideas to be found in various cultures,
and the solutions made in many cases, are invaluable in pre-

11

Pages

71-99.

12

Pages

100-129.

13

Pages

130-143

14

Pages

149-279.
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paring the missionary to look for the words in the language
he learns*
The closing chapter gives details for preparing the
manuscript - typing, proof reading, the formats, paragraphin,.«
The appendix is very valuable, as it contains the of
ficial Guide for Translators of the Bible Societies, Tables
of Weights and Measures with suggestions for their renderl6
ing, and check lists.
COURSE ON TEXTS AND ON ENGLISH TRANSLATIONS
Though covering the field of New Testament Criticism
does not contribute essentially to translation skill, knowl
edge of the texts and manuscripts and at least the general
principles of textual criticism is of material value.

The

recommended Greek text, Nestle's, published by the British
and Foreign Bible Society, has critical apparatus, so that
there are no data lacking for the support of any reading;
and the missionary ought to know enough about the uncials
and the manuscripts and the groups of texts to use Nestle '3
intelligently*
A two-hour course through a semester, or a three-hour
course through a quarter, would make possible this general
1$ Pages 280-255*

16 Pages 259-351.

knowledge, together with a brief surrey of the earlier and
later text revisions, the various versions, and the history
of translations into English. This study should introduce
the student to the great translators, Origen, Jerome, Wycliffe, Tyndale, and Luther, and to the textual scholars,
Erasmus, Stephanus, Tischendorf, and others, so that he sen
ses deeply the indebtedness of the Christian world to them
and is inspired by the hope of following in their train.
The course of the second semester or of the second
and third quarters furnishes the student the opportunity to
put to use his study of translation by actual practice in
his own tongue: a comparative study of English translation.
The Authorized, English Revised, American Revised, Revised
Standard, Improved Edition, Weymouth, and any others of the
freer modern speech translations (Moffat, Goodspeed, Twen
tieth Century) will be compared, together with the French
(particularly Louis Segond) and German (Luther). From the
study of both Old Testament and New Testament passages and
verses the range of practice in translation will be demon
strated: from literalness to paraphrasej from accuracy to
the far-fetched guess; from archaism to provincial idiom;
from dignity to triteness; from the use of significant and
established doctrinal and theological terms full of content
to meaningless and weak terminology; from close adherence to
order to complete rearrangement; from fidelity to the text
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to juggling of It; from verse to modern page arrangement;
from redundant punctuation to paucity of marks; from mean
ingless jumbles of words to clarity; from colorless and gen
eral words to specific and forceful ones; from much substi
tution to none; from wordiness to succinctness; from concor
dant to haphazard rendition.
After meeting repeatedly passages for which there are
no two similar translations and wrestling with them, after
comparing lists of synonyms and the various translations and
interchanges of meanings given them, after grappling with
word order and syntax, the student will have a much deeper
appreciation of the task of translation.

It is intended

that constant reference will be made to the principles and
directions set forth in Bible Translation, so that the stu
dent will learn to make this book a text, a guide in his
translation work.
CONCLUSION
A thorough study of Bible Translation will set clear
ly before the student the importance, difficulty, privilege,
and means and methods of translation work.

It will show him

the necessity of high ethical standards and of a consistent
personal Christian testimony.

It will also give him a high

appreciation of the work of the Bible Societies, and an un
derstanding of how they work and what his relationships and
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obligations to them will be when he plans on the preparation
and publication of a Bible portion*
A course in Comparative English Translations will af
ford the student actual experience in the field of transla
tion in his own language*

By comparing the work that has

been done in English by various groups and individuals, the
prospective translator will be able to apply the principles
set forth in Bible Translating, and will be led to a concep
tion of the immensity and seriousness of the task of trans
lation*

•

v

' •- ' :

CHAPTER VII
COURSES IN LINGUISTICS
For Linguistic Specialists
THE NEED OF LINGUISTIC SPECIALISTS
Not every missionary is able to be or wants to be a
linguist*

While it is possible for the average person, if

he follows the methods set forth in Chapter IV, to learn a
foreign language so as to be able to work intelligently with
and for the natives, it is not to be expected that each mis
sionary would be qualified to reduce a new language to writ
ing, make a grammar, or undertake translation.

Such tasks

are those of the specially trained student of languages, the
professional linguist*

There are many tasks on the mission

field which call for as great specialization, labor, and de
votion, and in the performance of all of which the mission
ary will need to speak the language correctly.

But those

who devote themselves to these other tasks will be dependent
on the linguists of their number for grammar, alphabet, and
translation, just as the man who drives from station to sta
tion is dependent on the mechanic to keep his car in repair.
The linguist must know the linguistic sciences.

He

mu3t go far beyond the elements set forth in Chapter IV in
phonetics and phonemics, morphology, semantics, ethnology,
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and the general principles of how to do language work.
Courses in these sciences are offered in many insti
tutions.

The practical aspects of interest to the mission

ary, however, could best be appreciated and taught only by
missionary linguists actively engaged in t he work on the
field.

Actual exploratory attempts at learning the languag

es, by work with native informants, could not be expected to
be offered other than in a work sponsored by missionaries.
Officers of the American Bible Society and missionaries en
gaged in translation under the supervision of the Society
have been maintaining, since 1934, the "Summer Institute of
Linguistics" for the purpose of teaching missionary candi
dates and returned missionaries the linguistic sciences.
To the present it has trained well over 1000 students.

The

Institute is affiliated with the University of Oklahoma, at
Norman, Oklahoma, so that students can obtain upper division
and graduate credit.

The instructors are all active mis

sionary translators from many different countries.

There

are first and second year courses in eleven-week summer
slons.

The texts are thorough and complete.
"The course is specifically designed for those who

are preparing to be missionary pioneers, or to do s

p

„n1. Bible translation, or to
cific linguistic task, for example, uioxe w
linguistic materials are
study languages for which written
n^oqpnts the techniques necesinadequate." The Institute "present
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sary for the learning of languages which have not been re
duced to writing. It teaches the methods for forming alpha
bets for such languages, preparing primers, dictionaries,
grammars, and the like. In addition it discusses the prob
lems of translating written material into such languages
COURSE OF THE SUMMER INSTITUTE OF LINGUISTICS
The descriptions of the subjects offered in the twoyear course show the thoroughness of the study and its com
bination with actual language experience and research. The
range of subjects of interest to the missionary is very ev
ident in the subjects of the first year, and the amount of
actual dealing with languages is very prominent in the sec
ond year.
First-year students take the following courses;
Linguistics 201. Phonetics and phonemics: sound
types, tone intonation, stress, quantity
voice quality. Drill and practice are afforded
in English intonation, recording the sounds of
foreign speakers, and mimicking.
Theory of systems of sounds and units of
sounds. Procedures for determining sounds
pitches, stresses, and quantities pertinent to a
given language. Methods for forming practical
orthographies. Much practice is given™
"
1 From the 1950 catalog of the Summer Institute of
Linguistics, page 4. The descriptions of the courses (Hvpr,
6 en
in this chapter are condensed from the catalog.
2 Texts: Pike, Kenneth L., Phonetics. A
Analysis of Phonetic Theory and a 'Technic for"VhQ c-~4_- .
Description of Sounds. Unn~Xrbor, University"!^ fiichiga
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Linguistics 202. Morphology and Syntax: fundamental techniques in grammatical analysis. Word
formation; classification of words: semantic
categories; organization of morphological data,
Description of grammatical construction;
analysis of syntactic units; determination of
immediate constituents; systematic description
of syntax.
Actual graded problems are presented, and
the last two weeks, work with native inform
ants.3
Linguistics 203. Field Techniques and Problems:
(a) Supervised analysis of actual languages.
(b) Lectures on
Translation techniques: lexical diffi
culties; adaptation; principles of
semantics.
Primer construction and methods of
teaching to read; construction of
primer; conducting literacy cam
paigns.
Monolingual approach: utilizing linguis
tic theory for learning a language
where there is no interpreter.
Anthropology: study of aboriginal peo
ples and cultures, material, social,
folkloristic, and especially relig
ious, with special application to
linguistic problems and lexical dif
ficulties.
Field conditions: health problems, hous
ing, travel, food sanitation, offic
ial relationships and courtesy.4
Press, 1^43; pages xii, 132.) Pike, Kenneth L., Phonemics.
A Technique for Reducing Languages to Writing. (AnnArbor,
University of Michigan Press, 1947;Tages xx, 254.)
3 Texts: Nida, Eugene A., Morphology. The Descrip
tive Analysis of Words. (Ann Arbor, University of Michigan
Press, 1949; pages xvi, 342.)
4 Texts: Nida, Eugene A., Bible Translating. (New
York, American Bible Society, 1947; pages viii, 3b2.)
. Learning a Foreign Language. (New York, Foreign
Missions Conference of North America, 19.50; pages x, 237.)
, Translator* s Commentary on Selected Passages. (Glen-
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Second Tear students take the following courses:
Linguistics 101. Advanced Phonemlcs: extensive
rapid reading of important articles In the field
of phonetics and phonemlcs; write-ups of field
research or campu3 work; discussion of difficult
problems i n phonemic theory; advanced discussion
of tonal analysis; d r i l l in hearing and record
ing tone and intonation; d r i l l on quantity;
problems i n formation of practical orthogra
phies; theory and practice in the preparation
of primers.5
Linguistics 302. Advanced Morphology and Syntax:
review of basic procedures; detail of treatment
of a r b i t r a r y morphophonemic changes; analysis
and description of complex form classes; form
ulation of grammar; principles involved in mak
ing l i n g u i s t i c statements. Special emphasis on
syntactic analysis: sandhi, encllsis, overlap
ping of u n i t s , classification of grammatical
items. Grammatical systems of several languages
are compared.
More than half of the course i s given to work
with native informants and seminars on research
problems."
Linguistic science, a s considered by the Summer In
s t i t u t e of Linguistics, includes ethnology in wide applies
tions and also knowledge of how t o teach natives to read,

6 Same as f o r 202.
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both adults and children.

While outlining the scienc

tioned in the above courses is beyond the scope of this in
vestigation, the last subject, teaching natives to read, has
so important a bearing on the entire missionary enterprise
that it deserves special attention.

It will be considered

in the next chapter.
CONCLUSIONS
The missionary linguist needs full training in all of
the linguistic sciences.

While these sciences are taught in

many institutions, if they are taught by missionaries, and
from the missionary viewpoint, they will be much more valu
able to the prospective missionary.

The Summer Institute of

Linguistics, at Norman, Oklahoma, gives full instruction in
the linguistic sciences with opportunity for practice.

All

of the instructors are missionaries actively engaged in language and translation work.

The course deals with theory

and application, with the missionary.s studies, and with his
problems of living and of working.
the work successfully

The student who completes

is prepared t0 meet

^

problems of working with an aboriginal language.

CHAPTER VIII
COURSE ON TEACHING NATIVES TO READ
For Educational Missionaries and Linguists
THE NATIVE'S OWN LANGUAGE NEED
The missionary learning the language of a native does
not make any adjustments of the language, regularize or im
prove it: he takes it as it is, and learns it.*

But when he

has learned it,= reduced it to writing, and translated a por
tion of the Bible into it, it is still his obligation to do
one thing more in behalf of the native: he must teach him to
read his own language.

There can be no strong native church

until its members use the Bible and other Christian litera
ture for themselves:
The Bible in the language of the people has proved to
be the primary and fundamental prerequisite for an indig
enous church. In fact, so far as is known no really suc
cessful indigenous work has ever been accomplished with
out some of the Bible in the native language... A man's
mother tongue is the one which speaks with strength and
conviction in the difficult and perilous experiences of
life.2
This missionary t ask of getting the people to read
now becomes the leading one:
An intensive and extensive reading campaign must be
undertaken, to teach the populace how to read. In fact,
1 Nida, Eugene A., Bible Translating, p. 15.
2 Ibid., p. 35.
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several missionaries have estimated that the translation
and publication of the Bible is only a small percentage
of the entire problem of getting the written page to the
native. The reading campaigns must be given a prominent
position in the entire evangelistic and educational pro
gram. Highly improved techniques of teaching people to
read have been developed, among the most publicized of
which are the methods of Dr. Frank Laubach, Missionaries
should avail themselves of information outlining such
programs and explaining the methods which may be employed
in various circumstances to obtain the best results.3
The reading of the Bible will be increased by the use
of other literature.

There must be sufficient reading mat

ter,to get large numbers of people interested in reading:
The translator must also be aware of the fact that in
order to make the use of the printed Bible a vital part
of the culture and life of the natives, he must also pro+it*z,°,y!er fri?5ed maJeri3ls. For any large constituency
the Bible should not be the only book to be published
Rih?£
bpoks do not detract from the use of the
Bible but rather increase the so-called "reading complex"
in the culture. . . Reading will have broken thl chains of
intellectual slavery, and the Bible will have brought
them £he eternal truth without which men cannot truly

AN EFFECTIVE METHOD OF TEACHING READING
There has been much experimentation on the project of
teaching natives to read.

Various methods are in use.

Some

of the methods in use are studied in one of the courses men
tioned in the preceding chapter.5
3 Ibid., p. 34.
4 Ibid., p. 34.
3 Linguistics 20^, p. 1x4.
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The outstanding method mentioned on the preceding.
page, that developed by Dr. Frank Laubach, has had phenom
enal success in scores of languages. It deserves special
consideration because its effectiveness in all parts of the
world has led to official recognition of it and the provi
sion of a permanent committee for its advancement.
Dr. Laubach, a missionary sent to the Philippines
in 1915» became much interested in the Moros, a Mohammedan
tribe which lived on the Island of Lanao. It was not until
1929 that he was able to go and live among them and learn
their language, Maranaw.

After learning it, he worked with

a Filipino educator, Donato Galia, to break down the lan
guage into phonemes and make for it a modified Roman alpha
bet. He then worked on a method of teaching the Mohammedans
to read, and was so successful that he changed the literacy
on Lanao from 25 per cent to 70 per cent. Feeling the need
of giving the people reading material, Dr. Laubach printed a
bi-weekly, the Lanao Progress. It contained news, religious
items, and sections on law, sanitation, agriculture, and a
few other subjects of interest to the people.
Because of the lack of teachers to hold the reading
instruction classes, Dr. Laubach hit on the scheme of re
quiring each pupil to teach the day's lesson to someone else
before he could come for the next lesson. This practice of
"Each one teach one" was so successful that it not only was
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included in the method but even gave the method its name.
On his furlough in 1935-6, Dr. Laubach visited Mala
ya, Singapore, Ceylon, India, Cairo, Palestine, Syria, and
Turkey, helping local educators and missionaries to prepare
literacy charts like the one he had used.

He made subse

quent visits to other parts of the Philippines and India, to
Africa (in all five trips, to various parts of the contin
ent), and to Mexico, Central and South America, the West In
dies, the Near East, and Australia.

Traveling by air, with

his son and an artist, he prepared literacy charts for six
ty-six languages in nine months in Africa. In an eightmonth trip to South America Dr. Laubach traveled over 20,000
miles and worked with scores of languages.
In the preparation for a literacy campaign, Dr. Lau
bach first works out with the missionaries of the language a
phonemic Romanized alphabet.

He then prepares the central

feature of the method, a big chart containing the conson
ants. It is essential to choose carefully the objects which
represent the consonants, the consonant being always initial
in whatever word is chosen,

A familiar picture, as, for in

stance, that of a baba (father) to teach the letter b, is
followed to the right by the same picture with the b, super
imposed upon the figure in such a way as to coincide with
it: thus it is impossible to think of baba without thinking
of the letter b, or to see b without thinking of the sound
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value of it at the beginning of the word baba.
For the teaching of the vowels, many different words
containing the vowel are put in consonant order on the page
with their accompanying picture*

Thus the words to teach u

will be, in order descending from the top of the page, buda,
£u™> duri• fuka> gum1, etc., with their accompanying pic
ture. Syllables and words of previous lessons are constant
ly repeated.

Each pupil has a drill book for use after the

instruction received from the chart. In numberless cases,
pupils have learned to read the Primer in one week.

A First

Reader follows the introductory lessons, and a Second Reader
completes a 1,500-word vocabulary with much repetition.
Dr. Daubach's work has been so successful that the
Foreign Missions Conference of North America has set up a
permanent Committee on World Literacy and Christian Litera
ture. The "literacy campaigns" or "Each one teach one cam
paigns" have been so widely used that full directions for
everything connected with preparing for them and carrying
them on has been fully planned.^
6 Teaching; the World to Read (New Tork, Friendship
Press, 1947,) contains Dr. Laubach's own story of the method
and its use. He published several books previously. Inter
esting articles on Dr. Daubach's method may be found in:
Current Biography, February, 1950, page 2S: "Laubach, Frank
Charles"; Life, April 11, 1949, page 74: "One-Man Literacy
Crusade"; Time, June 2$, 1943, pages 79,80: "Literatizer".
The words given above are from the method for the Shona
language of Southern Rhodesia, developed in 194&. The address of the Committee is 156 Fifth Avenue, New York 10.
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CONCLUSION
Every e d u c a t i o n a l missionary and l i n g u i s t missionary
ought t o become f a m i l i a r w i t h methods of teaching t o read
and o f conducting l i t e r a c y campaigns.

The one which i s the

most widely known, because of i t s remarkable success i n
many p a r t s of t h e w o r l d , i s Dr. Frank Laubach f s, which uses
a consonant c h a r t w i t h p i c t u r e s .

I f s e p a r a t e i n s t r u c t i o n on

t h i s course cannot b e g i v e n t o t h e missionary, i t ought t o
be r e p l a c e d with l e c t u r e s o r with some a t t e n t i o n i n the f o r 
e i g n language o r t h e e t h n o l o g y c o u r s e .

CHAPTER IX
COURSE FOR SCIENTIFIC RESEARCH
For Graduate Missionaries
NEED OF THE COURSE
Missionaries on furlough, or missionary candidates
before going to the field, frequently need to do research
reading in French or German.

Scientific, theological, and

linguistic works in these languages are abundant and import
tant. The one who has had study of the language by the or
al method described in Chapter III will be able to pursue
this study, unless it is of a very technical nature, without
any difficulty. Those who have had little work in one of
these languages, however, will have to take a special course
organized expressly for reading.
Such a course is, from the language standpoint, very
bad methodology, as Chapter I to III showed. So it cannot
be expected to yield any linguistic value, any language en
joyment. The reading done by such a method cannot be very
thorough. It is only as expedient to meet a requirement of
research.

A special approach to the language with this in

view is, however, possible.
A course for the reading of scientific German will be
described, though a linguistic or theological course or an

of "the three in French, would be similarly treated*
PRINCIPLES OF THE COURSE
The taking of sufficient time at the beginning of the
course to give a start at pronunciation will not be lost ef
fort*

As was pointed out in Chapter II, words will be pro

nounced, at any event, one way or another: if not correctly,
then incorrectly*

A pronunciation that at least attempts to

follow the method of the language is essential to any work
whatever in it*
The problems of vocabulary will be quite different
from those of the general language course, as the general
vocabulary which constitutes all of the course of the first
year and much of the second will be given only little atten
tion in a course for reading. There would be no time given
to home, travel, shop, and similar situations. Two vocabu
lary elements, however, not present in the general course,
would come in for much attention: the general scientific vo
cabulary, and the vocabulary of the particular science in
which one is interested.

Helps would likewise have to in

clude those of the scientific nature, such as the scientif
ic dictionary and the scientific manual. Notebooks could
be used to the same advantage as mentioned in Chapter III,
for special lists, idioms, special constructions or points
of grammar or syntax, formulas, and observations*
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Instead of the functional grammar of the oral method,
formal grammar will be taught, but only in its larger out
lines. Chief points only of grammar and syntax will be con
sidered, those that have to do with the general form of sen
tences and the function of clauses and groups, particularly
those which are peculiar to German, such as direct and inver
ted and transposed order, separable-prefix verbs and com
pound verbs, participial modifiers, the dependent infinitive,
the "absolute participial construction," clauses with the
regular coordinating and subordinating conjunctions, condi
tions with wenn omitted, and other conditions.^
Much time should be given to practice in taking the
general view of the sentence, A quick glance should be taken
toward the end of a sentence to see if there is a separable
prefix or a verb in transposed order.

The number of clauses

in the sentence, and their nature, should be determined, for
which observation of the conjunctions will be helpful.

An

examination of the sentence should be made in order to deter
mine whether any of the special constructions mentioned above
are present, such as an absolute participle.^
Reports to the class by different members of assigned
portions for reading along the line of one»s investigation
1 Radimersky, G.W., "Minimum Essentials for Reading Sci
entific German," Modern Language Journal, Feb., 194-S^ p. 110.
2 Ibid*, pp. 106-109.
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will develop experience in handling research reading and at
the same time increase the interest of the class and widen
its vocabulary.

As examinations on ability in a foreign

language are frequently given for those doing research work
for a degree, there should be several tests of ability near
the end of the year under examination conditions.

The en

tire class can be given a portion to translate within a time
limit.

This familiarity with examination requirements and

methods develops confidence and skill.

3

CONCLUSION
The Scientific Reading Course, except for those who
already have a grasp of the language has none of the enjoy
ment or benefits of a true language study.
technical device to get reports.

It is more of a

The 3tudy of main outlines

of syntax and grammar make it possible to get a general idea
of how to handle a sentence.

Concentration on specialized

vocabularies will give one sufficient knowledge of meanings
to enable him to translate.
3 Ibid.. pages 111, 112.

CHAPTER I
CONCLUSIONS AND SUMMARY
The first and most important task facing the mission
ary on the foreign field is that of learning the language of
his adopted people.

Missionary experience calls more insis

tently than ever for capable and understanding use of the
native language, and for accurate translation and publica
tion of literature.

To meet this demand, the recent great

advances of linguistic science and the very wide experimen
tation in methods of language teaching have made available
to the missionary candidate an invaluable fund of scientific
knowledge of language and demonstrated principles in lan
guage learning.

The missionary candidate of today therefore

cannot be excused for laxity in language preparation for his
task*
Both objectives and methods in language study have
been under scrutiny and have been examined and tested for
more than half a century.

Of greatest significance in the

search for these has been the war-time experience in train
ing hundreds of thousands to get a speedy but accurate grasp
of a new tongue.

The result of widespread and thoroughly

tested research and experimentation has been a definite em
phasis on the oral-aural-cultural method.

At the same time

the Bible Societies and the Foreign Missions Conference are
putting increasing emphasis on a phonetic grasp, correct
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pronunciation, skill in conversation, and withal a deep and
sympathetic appreciation of the native culture.
The value of the learning of a modern European lan
guage before going to the field is well established.

The

actual practice in learning it acquaints the missionary can
didate with the nature and magnitude of the task and with
the methods used.

But in addition there are transfer values

of great importance s, particularly in the field of attitudes
and of enjoyment of a new culture.

If the European language

learned is that of the colonial power where one works, the
ability to speak the language well has official, cultural,
and inspirational value, and. gives the work, of the mission
better standing.

The European language must be studied by

the oral-aural-cultural method to be of any value.
The great accumulation of experience in aboriginal
languages and in translation of the Bible and the writing of
Christian literature, combined with the above-mentioned de
velopment of the linguistic sciences and methods, has led to
the publication of thorough texts specifically from the mis
sionary standpoint. The book Learning a Foreign Language
should be the text for a thorough course for every foreign
missionary candidate.

Each one, therefore, should be expec

ted to learn a European language well and be prepared to ap
proach scientifically the learning of the aboriginal lan
guage on the field.
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Ordained and theological missionaries and translators
should have, in addition to the above, courses in the Greek
New Testament and the Hebrew Old Testament.

The emphasis of

the cultural side will aid greatly in understanding of the
Scripture for translation purposes.

Arabic pronunciation of

the Hebrew and insistence on correct pronunciation will add
much to the candidate's phonetic grasp.

Special emphasis on

problematical portions will aid greatly in preparation for
translation.
Still more professional language training is needed
by those who expect to be translators or to reduce aborigin
al languages to writing.

Translators should have a course

on Bible translation, which would acquaint them not only with
principles involved but also with methods of work.

Another

course, that on English translation, would enable the stu
dent to see what principles and methods have been followed
in meeting the problems and difficulties of translation into
English.
The Summer Institute of Linguistics offers the com
plete linguistic instruction needed by those who would deal
with a new aboriginal language.

The school is well estab

lished, furnished with thoroughly adequate texts, and manned
with instructors who as active missionaries can enable the
student to meet the foreign language first hand.

In a two-

session course the candidate can be grounded in the entire
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linguistic fieldi phonetics, phoneraics, morphology, syntax,
ethnology; and can in addition obtain valuable instruction
in regard to practical phases of missionary work#
In recent years there has arisen a world-wide inter
est in promoting literacy.

Making a large portion of the

native population literate is conceived of as a major task
of missions.

Educational and linguistic missionaries need

to get acquainted with the methods of teaching natives to
read, especially that of Dr. Frank Laubach, which has been
used in so many countries.
Missionary candidates or returned missionaries who,
in working for an advanced degree, need to acquire a reading
knowledge of French or German, will approach the language in
a very different maimer. Since their one aim is to do re
search reading, they will omit many features belonging to
the oral-aural-cultural method, and will introduce special
features appropriate to the purpose#
Todays missionary candidate can therefore look for
ward to gaining highly effective language skill, and the one
who specializes in language can expect to give the natives a
language portion which will have rich meaning for them, and
teach them to read it#
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